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Annual Program Assessment Report

The Office of Academic Program Assessment
California State University, Sacramento

For more information visit our website
or contact us for more help.

Please begin by selecting your program name in the drop down.
If the program name is not listed, please enter it below:

BA Philosophy
OR enter program name:

Section 1: Report All of the Program Learning Outcomes Assessed

Question 1: Program Learning Outcomes

Q1.1.
Which of the following Program Learning Outcomes (PLOs), Sac State Baccalaureate Learning Goals (BLGs), and
emboldened Graduate Learning Goals (GLGs) did you assess? [Check all that apply]

1. Critical Thinking
 2. Information Literacy
 3. Written Communication
 4. Oral Communication
 5. Quantitative Literacy
 6. Inquiry and Analysis
 7. Creative Thinking
 8. Reading
 9. Team Work
 10. Problem Solving
 11. Civic Knowledge and Engagement
 12. Intercultural Knowledge, Competency, and Perspectives
 13. Ethical Reasoning
 14. Foundations and Skills for Lifelong Learning
 15. Global Learning and Perspectives
 16. Integrative and Applied Learning
 17. Overall Competencies for GE Knowledge
 18. Overall Disciplinary Knowledge
 19. Professionalism
 20A. Other, specify any assessed PLOs not included above:

a.  

b.  

c.  
 20B. Check here if your program has not collected any data for any PLOs. Please go directly to Q6

(skip Q1.2 to Q5.3.1.)

Core competencies according to the Department’s Program Values Rubric for Philosophy
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Q1.2.
Please provide more detailed background information about EACH PLO you checked above and other information
including how your specific PLOs are explicitly linked to the Sac State BLGs/GLGs:

Q1.2.1.
Do you have rubrics for your PLOs?

 1. Yes, for all PLOs
 2. Yes, but for some PLOs
 3. No rubrics for PLOs
 4. N/A
 5. Other, specify:

Q1.3.
Are your PLOs closely aligned with the mission of the university?

 1. Yes
 2. No
 3. Don't know

Q1.4.
Is your program externally accredited (other than through WASC Senior College and University Commission
(WSCUC))?

 1. Yes
 2. No (skip to Q1.5)
 3. Don't know (skip to Q1.5)

Q1.4.1.
If the answer to Q1.4 is yes, are your PLOs closely aligned with the mission/goals/outcomes of the accreditation
agency?

1. Yes
2. No
3. Don't know

Q1.5.
Did your program use the Degree Qualification Profile ("DQP", see http://degreeprofile.org) to develop your
PLO(s)?

 1. Yes
 2. No, but I know what the DQP is
 3. No, I don't know what the DQP is
 4. Don't know

Please review the attached Program Value Rubric for Philosophy, which includes as among the core disciplinary
skills in Philosophy (1) Inquiry and Analysis, (2) Critical and Creative thinking, and (3) Discipline Specific
Knowledge, including Philosophical Methodology. Each of these is modified from the AACU individual rubric for
each.

Each of these is explicitly linked to the Sacramento State Baccalaureate Learning Goals for the 21stCentury:
"Inquiry and Practical Skills…including inquiry and analysis, critical, philosophical and creative thinking..."

(https://www.csus.edu/programassessment/Docs/BaccalaureateLearningGoalsforthe21stCentury.pdf)
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Q1.6.
Did you use action verbs to make each PLO measurable?

 1. Yes
 2. No
 3. Don't know

(Remember: Save your progress)

Section 2: Report One Learning Outcome in Detail

Question 2: Standard of Performance for the Selected PLO

Q2.1.
Select OR type in ONE(1) PLO here as an example to illustrate how you conducted assessment (be sure you
checked the correct box for this PLO in Q1.1):
Inquiry and Analysis

If your PLO is not listed, please enter it here:

Q2.1.1.
Please provide more background information about the specific PLO you've chosen in Q2.1.

Q2.2.
Has the program developed or adopted explicit program standards of performance/expectations for this
PLO? (e.g. "We expect 70% of our students to achieve at least a score of 3 or higher in all dimensions of the
Written Communication VALUE rubric.")

 1. Yes
 2. No
 3. Don't know
 4. N/A

Q2.3.
Please 1) provide and/or attach the rubric(s) AND 2) the standards of performance/expectations that
you have developed for the selected PLO here:

This PLO continues to be essential to each of our department's three major concentrations (general major, logic &
philosophy of science, ethics politics & law). We continue to use Proficient, Competent, and Novice using the
standards below (see Q2.3).
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appendix A (2018), philosophy program value rubric.pdf
136.49 KB No file attached

Q2.4.
PLO

Q2.5.
Stdrd

Q2.6.
Rubric

Please indicate where you have published the PLO, the standard (stdrd) of
performance, and the rubric that was used to measure the PLO:
1. In SOME course syllabi/assignments in the program that address the PLO

2. In ALL course syllabi/assignments in the program that address the PLO

3. In the student handbook/advising handbook

4. In the university catalogue

5. On the academic unit website or in newsletters

6. In the assessment or program review reports, plans, resources, or activities

7. In new course proposal forms in the department/college/university

Please see the attached rubric with the following comments for Inquiry, Analysis & Synthesis:

PROFICIENT:

Identifies creative, focused, manageable topics which allows for in-depth analysis and potential for synthesizing
material;

formulates articulate, defensible theses; synthesizes detailed information from relevant sources
representing various philosophical approaches;
skillfully develops all elements of a methodology or theoretical framework;
synthesizes evidence to reveal insightful patterns, differences, or similarities related to a thesis;
conclusion is a logical extrapolation from the inquiry findings; insightfully discusses relevant, supported
limitations and implications.

COMPETENT:

Identifies a topic that while manageable, is too narrowly focused and leaves out relevant aspects of the
topic which impedes the full extent potential for analysis and synthesis;
presents information from relevant sources representing limited points of view/ approaches;
critical elements of the methodology or theoretical framework are missing, incorrectly developed, or
unfocused;
organizes evidence, but organization is not effective in revealing important patterns, differences, or
similarities;
states a general conclusion that, because it is so general, also applies beyond the scope of the inquiry
findings;
presents relevant and supported limitations and implications.

NOVICE:

Identifies a topic that is far too general, wide-ranging, unmanageable, or impractical;

presents information from irrelevant sources representing limited points of view or approaches;
inquiry and analysis demonstrate misunderstanding of methodology, theoretical framework;
includes unorganized or irrelevant evidence;
states ambiguous, illogical, or unsupportable conclusion from inquiry findings;
presents limitations and implications, which are irrelevant or unsupported. 
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8. In the department/college/university's strategic plans and other planning
documents
9. In the department/college/university's budget plans and other resource allocation
documents
10. Other, specify:

Question 3: Data Collection Methods and
Evaluation of Data Quality for the Selected PLO

Q3.1.
Was assessment data/evidence collected for the selected PLO?

 1. Yes
 2. No (skip to Q6)
 3. Don't know (skip to Q6)
 4. N/A (skip to Q6)

Q3.1.1.
How many assessment tools/methods/measures in total did you use to assess this PLO?
2

Q3.2.
Was the data scored/evaluated for this PLO?

 1. Yes
 2. No (skip to Q6)
 3. Don't know (skip to Q6)
 4. N/A (skip to Q6)

Q3.2.1.
Please describe how you collected the assessment data for the selected PLO. For example, in what course(s) or by
what means were data collected:

(Remember: Save your progress)

Question 3A: Direct Measures (key assignments, projects, portfolios, etc.)

Q3.3.
Were direct measures (key assignments, projects, portfolios, course work, student tests, etc.) used to assess this
PLO?

1. Yes
2. No (skip to Q3.7)
3. Don't know (skip to Q3.7)

Philosophy 189 is a 1-unit senior seminar taken during the last semester before graduation. Part of this seminar
requires taking two assessment tools: (1) a written and revised philosophical analysis, (2) a timed philosophical
analysis taken as an exit exam.  We collected and scored 29 of each of these (8 from Fall 2017, 21 from Spring
2018) on the three PLOs.
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Q3.3.1.
Which of the following direct measures (key assignments, projects, portfolios, course work, student tests, etc.)
were used? [Check all that apply]

 1. Capstone project (e.g. theses, senior theses), courses, or experiences
 2. Key assignments from required classes in the program
 3. Key assignments from elective classes
 4. Classroom based performance assessment such as simulations, comprehensive exams, or critiques
 5. External performance assessments such as internships or other community-based projects
 6. E-Portfolios
 7. Other Portfolios
 8. Other, specify:

Q3.3.2.
Please 1) provide and/or attach the direct measure (key assignments, projects, portfolios, course work,
student tests, etc.) you used to collect data, THEN 2) explain here how it assesses the PLO:

appendix B (2018), philosophical analysis instructions.pdf
169.84 KB No file attached

Q3.4.
What tool was used to evaluate the data?

 1. No rubric is used to interpret the evidence (skip to Q3.4.4.)
 2. Used rubric developed/modified by the faculty who teaches the class (skip to Q3.4.2.)
 3. Used rubric developed/modified by a group of faculty (skip to Q3.4.2.)
 4. Used rubric pilot-tested and refined by a group of faculty (skip to Q3.4.2.)
 5. The VALUE rubric(s) (skip to Q3.4.2.)
 6. Modified VALUE rubric(s) (skip to Q3.4.2.)
 7. Used other means (Answer Q3.4.1.)

Q3.4.1.
If you used other means, which of the following measures was used? [Check all that apply]

 1. National disciplinary exams or state/professional licensure exams (skip to Q3.4.4.)
 2. General knowledge and skills measures (e.g. CLA, ETS PP, etc.) (skip to Q3.4.4.)
 3. Other standardized knowledge and skill exams (e.g. ETC, GRE, etc.) (skip to Q3.4.4.)
 4. Other, specify:

We used two direct measures, both implemented in PHIL 189: Senior Seminar, a capstone course taken in the
final semester. 

1. Philosophical Analysis (see Appendix B) serves as a core assignment in several PHIL major courses,
including all of the upper division core courses in the major. In PHIL 189 it is administered as a timed exam.
Students have two hours to read and review a published paper they have not previously seen, analyze it to
provide a summary of the central argument and develop a critique of that argument. This tests students' ability to
professional papers, write effectively, analyze and reconstruct a logical argument, then criticize the argument. As
a timed exam, the intent is also to assess the degree to which students have mastered these skills.

2. Senior Essay is submitted during the semester students take PHIL 189. As a participant in PHIL 189, this essay
is a required submission. The senior essay is either an originally written essay or a substantially revised
previously submitted essay. Students work with one of the FT faculty to revise the essay. These are typically
sustained arguments, on a topic of student interest, with considerable explication, though they need not present
original developments.
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(skip to Q3.4.4.)

Q3.4.2.
Was the rubric aligned directly and explicitly with the PLO?

 1. Yes
 2. No
 3. Don't know
 4. N/A

Q3.4.3.
Was the direct measure (e.g. assignment, thesis, etc.) aligned directly and explicitly with the rubric?

 1. Yes
 2. No
 3. Don't know
 4. N/A

Q3.4.4.
Was the direct measure (e.g. assignment, thesis, etc.) aligned directly and explicitly with the PLO?

 1. Yes
 2. No
 3. Don't know
 4. N/A

Q3.5.
Please enter the number (#) of faculty members who participated in planning the assessment data collection of
the selected PLO?

Q3.5.1.
Please enter the number (#) of faculty members who participated in the evaluation of the assessment data for
the selected PLO?

Q3.5.2.
If the data was evaluated by multiple scorers, was there a norming process (a procedure to make sure everyone
was scoring similarly)?

 1. Yes
 2. No
 3. Don't know
 4. N/A

Q3.6.
How did you select the sample of student work (papers, projects, portfolios, etc.)?

7

two (2): department chair, assessment committe…
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Q3.6.1.
How did you decide how many samples of student work to review?

Q3.6.2.
Please enter the number (#) of students that were in the class or program?

Q3.6.3.
Please enter the number (#) of samples of student work that you evaluated?

Q3.6.4.
Was the sample size of student work for the direct measure adequate?

 1. Yes
 2. No
 3. Don't know

(Remember: Save your progress)

Question 3B: Indirect Measures (surveys, focus groups, interviews, etc.)

Q3.7.
Were indirect measures used to assess the PLO?

 1. Yes
 2. No (skip to Q3.8)
 3. Don't Know (skip to Q3.8)

Q3.7.1.
Which of the following indirect measures were used? [Check all that apply]

 1. National student surveys (e.g. NSSE)
 2. University conducted student surveys (e.g. OIR) 
 3. College/department/program student surveys or focus groups

We	read	the	philosophical	analyses,	both	3med	and	un-3med,	of	each	of	the	29	students	from	PHIL	189	in	Fall	2017-Spring	2018.		These	gradua3ng	seniors	of

our	program	come	from	all	three	concentra3ons,	and	are	as	representa3ve	as	we	could	possibly	ask	for.

The	department	chair	and	the	chair	of	the	assessment	commiJee	each	decided	to	review	all	of	them,	individually,	aKer	deciding	with	each	other	that	this

would	be	our	process.

29

29 x 2 assessments (one timed, one un-timed)

2017-2018 Assessment Report Site - BA Philosophy https://mysacstate.sharepoint.com/sites/aa/programassessment/_...

8 of 19 8/2/18, 9:46 AM



 4. Alumni surveys, focus groups, or interviews
 5. Employer surveys, focus groups, or interviews
 6. Advisory board surveys, focus groups, or interviews
 7. Other, specify:

Q3.7.1.1.
Please explain and attach the indirect measure you used to collect data:

appendix D (2018), philosophy 189 exit survey academic year 2017-2018 responses.pdf
206.3 KB No file attached

Q3.7.2.
If surveys were used, how was the sample size decided?

Q3.7.3.
If surveys were used, how did you select your sample:

Q3.7.4.
If surveys were used, please enter the response rate:

Question 3C: Other Measures
(external benchmarking, licensing exams, standardized tests, etc.)

We	survey	our	gradua3ng	seniors	in	PHIL	189,	on	a	variety	of	program-specific	issues	that	they	can	speak	to	in	their	final	semester	with	us.	See	Appendix	D.

We	took	as	many	students	as	volunteered,	from	the	pool	of	PHIL	189	students	in	Fall	17-Spring	18.

We	took	as	many	students	as	volunteered,	from	the	pool	of	PHIL	189	students	in	Fall	17-Spring	18.

28 students out of 29 = 96.5%
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Q3.8.
Were external benchmarking data, such as licensing exams or standardized tests, used to assess the PLO?

 1. Yes
 2. No (skip to Q3.8.2)
 3. Don't Know (skip to Q3.8.2)

Q3.8.1.
Which of the following measures was used? [Check all that apply]

 1. National disciplinary exams or state/professional licensure exams
 2. General knowledge and skills measures (e.g. CLA, ETS PP, etc.)
 3. Other standardized knowledge and skill exams (e.g. ETC, GRE, etc.)
 4. Other, specify:

Q3.8.2.
Were other measures used to assess the PLO?

 1. Yes
 2. No (skip to Q4.1)
 3. Don't know (skip to Q4.1)

Q3.8.3.
If other measures were used, please specify:

No file attached No file attached

(Remember: Save your progress)

Question 4: Data, Findings, and Conclusions

Q4.1.
Please provide tables and/or graphs to summarize the assessment data, findings, and conclusions for the selected
PLO in Q2.1 (see Appendix 12 in our Feedback Packet Example):

2017-2018 Assessment Report Site - BA Philosophy https://mysacstate.sharepoint.com/sites/aa/programassessment/_...

10 of 19 8/2/18, 9:46 AM



No file attached No file attached

Q4.2.
Are students doing well and meeting the program standard? If not, how will the program work to improve student
performance of the selected PLO?

Please see appendix E for our detailed summary of the assessment data, our analysis of that data, and our
recommendations going forward. 

Appendix E displays our data, analysis, and recommendations for three PLOs:

1. Disciplinary Knowledge

2. Inquiry, Analysis, Synthesis

3.    Critical & Creative Thinking

We examined each of these for our two assessments (philosophical analysis, both timed and untimed), and were
very interested to see how these PLOs could be measured using the VALUE rubric in terms of students performing
at a Proficient, Competent, Novice, or Inadequate level.

Students are doing well and Partially met the program standard for the selected "Inquiry and Analysis" PLO
(which we call "Inquiry, Analysis, and Synthesis").

81% of those who took the un-timed philosophical analysis scored Competent or higher on this PLO (the target
was 80%).

78% of those who took the timed philosophical analysis scored Competent or higher on this PLO (the target was
80%).

31% of those who took the un-timed philosophical analysis scored Proficient on this PLO (the target was 60%).

33% of those who took the timed philosophical analysis scored Proficient on this PLO (the target was 60%).

It seems that our program still has room to challenge our majors to move from a merely "Competent"
performance in their Inquiry, Analysis, and Synthesis to a truly "Proficient" performance in this PLO.

This will be done by using the VALUE rubric when explaining to students what we are looking for in their
philosophical analyses, both in 189 (for the timed, and the untimed, assessments) and in the other courses where
the philosophical analysis is used as an assessment tool.

For example, instructors can illustrate the difference between a student writing sample that is truly "Proficient" on
this PLO, and a student writing sample that is merely "Competent" on this PLO.
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appendix E (2018), philosophy average assessment numbers 17-18.pdf
47.9 KB No file attached

Q4.3.
For the selected PLO, the student performance:

1. Exceeded expectation/standard
 2. Met expectation/standard
 3. Partially met expectation/standard
 4. Did not meet expectation/standard
 5. No expectation/standard has been specified
 6. Don't know

Question 4A: Alignment and Quality

Q4.4.
Did the data, including the direct measures, from all the different assessment tools/measures/methods directly
align with the PLO?

 1. Yes
 2. No
 3. Don't know

Q4.5.
Were all the assessment tools/measures/methods that were used good measures of the PLO?

 1. Yes
 2. No
 3. Don't know

Question 5: Use of Assessment Data (Closing the Loop)

Q5.1.
As a result of the assessment effort and based on prior feedback from OAPA, do you anticipate making any
changes for your program (e.g. course structure, course content, or modification of PLOs)?

 1. Yes
 2. No (skip to Q5.2)
 3. Don't know (skip to Q5.2)

Q5.1.1.
Please describe what changes you plan to make in your program as a result of your assessment of this PLO.
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Q5.1.2.
Do you have a plan to assess the impact of the changes that you anticipate making?

 1. Yes, describe your plan:

 2. No
 3. Don't know

Q5.2.

To what extent did you apply previous
assessment results collected through your program in the
following areas?

1.

Very
Much

2.

Quite
a Bit

3.

Some

4.

Not at
All

5.

N/A

1. Improving specific courses

2. Modifying curriculum

3. Improving advising and mentoring

4. Revising learning outcomes/goals

5. Revising rubrics and/or expectations

6. Developing/updating assessment plan

7. Annual assessment reports

8. Program review

9. Prospective student and family information

10. Alumni communication

11. WSCUC accreditation (regional accreditation)

12. Program accreditation

13. External accountability reporting requirement

As appendix E indicates, we plan to develop an initial Timed Philosophical Analysis as a before-snapshot of
student skill levels in the main PLOs at entry into the program to help differentiate the value added by study in
the discipline.

Then, we can utilize the very same Timed Philosophical Analysis (indexed to particular student) as an after-
snapshot of student skill levels in the main PLOs at exit from the program. For example, student A has the
before-snapshot and the after-snapshot with the same short passage from Aristotle; student B has the before-
snapshot and the after-snapshot with the same short passage from Blackburn; and so on.

This way, we can put the before-snapshot and the after-snapshot side by side, and learn how the exact same
student answered the exact same prompt, and (hopefully) see precisely where she has improved.
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14. Trustee/Governing Board deliberations

15. Strategic planning

16. Institutional benchmarking

17. Academic policy development or modifications

18. Institutional improvement

19. Resource allocation and budgeting

20. New faculty hiring

21. Professional development for faculty and staff

22. Recruitment of new students

23. Other, specify: 

Q5.2.1.
Please provide a detailed example of how you used the assessment data above:

Q5.3.
To what extent did you apply previous assessment feedback
from the Office of Academic Program Assessment in the following
areas?

1.

Very
Much

2.

Quite
a bit

3.

Some

4.

Not at
All

5.

N/A

1. Program Learning Outcomes

2. Standards of Performance

3. Measures

4. Rubrics

5. Alignment

6. Data Collection

7. Data Analysis and Presentation

8. Use of Assessment Data

9. Other, please specify:

Q5.3.1.
Please share with us an example of how you applied previous feedback from the Office of Academic Program
Assessment in any of the areas above:

First, we were able to hire a new faculty during the 2017-2018 AY (starting in the Fall of 2018), and much of our
interview criteria focused specifically on evaluating candidates for their ability to contribute to improving the
program in our core PLOs.

Second, as appendix E indicates (see Recommendation #4), our continuing discussions of how to improve our
assessment structure yielded a Problem Detection Test in our senior seminar (PHIL 189). This Problem Detection
Test complements the timed philosophical analysis, but instead of asking for a longer writing, the test uses a
series of short answer questions that the students have never seen before, but which can be answered in a timed
setting with a modest amount of reflection and writing.  While we did not report on the results of this Problem
Detection Test in the current (2017-2018) report, we are hopeful that it can evolve into a sharper tool for
assessing our existing PLOs as well as others that we wish to assess in years to come.
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(Remember: Save your progress)

Section 3: Report Other Assessment Activities

Other Assessment Activities

Q6.
If your program/academic unit conducted assessment activities that are not directly related to the PLOs for
this year (i.e. impacts of an advising center, etc.), please provide those activities and results here:

appendix F (Self Study 2017, revised 09 13 17).pdf
113.33 KB

appendix G (SacStatePhilosophy-ExternalReview-Cholbi-April2018).pdf
415.94 KB

Q6.1.
Please explain how the assessment activities reported in Q6 will be linked to any of your PLOs and/or PLO
assessment in the future and to the mission, vision, and the strategic planning for the program and the university:

Q7.
What PLO(s) do you plan to assess next year? [Check all that apply]

 1. Critical Thinking
 2. Information Literacy

We did a self-study for program review, and we got an external report after the on-site visit for our program
review.

We are not sure yet, because we are still looking forward to getting the internal report for program review.
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 3. Written Communication
 4. Oral Communication
 5. Quantitative Literacy
 6. Inquiry and Analysis
 7. Creative Thinking
 8. Reading
 9. Team Work
 10. Problem Solving
 11. Civic Knowledge and Engagement
 12. Intercultural Knowledge, Competency, and Perspectives
 13. Ethical Reasoning
 14. Foundations and Skills for Lifelong Learning
 15. Global Learning and Perspectives
 16. Integrative and Applied Learning
 17. Overall Competencies for GE Knowledge
 18. Overall Disciplinary Knowledge
19. Professionalism
 20. Other, specify any PLOs not included above:

a.  

b.  

c.  

Q8.
Please explain how this year's assessment activities help you address recommendations from your department's
last program review?

Q9. Please attach any additional files here:

appendix C (2018), philosophical analysis timed prompt from Adrian Brockless.pdf
406.13 KB No file attached

No file attached No file attached

Q9.1.
If you have attached any files to this form, please list every attached file here:

We have overhauled our assessment activities in the years since our last department program review.  We are
gratified that the external reviewer in this year's program review (see appendix G) thinks we responded
successfully to the last program review's assessment recommendations.
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Section 4: Background Information about the Program

Program Information (Required)

Program:

(If you typed in your program name at the beginning, please skip to Q11)

Q10.
Program/Concentration Name: [skip if program name is already selected or appears above]
BA Philosophy

Q11.
Report Author(s):

Q11.1.
Department Chair/Program Director:

Q11.2.
Assessment Coordinator:

Q12.
Department/Division/Program of Academic Unit (select):
Philosophy

Q13.
College:
College of Arts & Letters

Q14.
What is the total enrollment (#) for Academic Unit during assessment (see Departmental Fact Book):

Q15.
Program Type:

1. Undergraduate baccalaureate major

a ppendix A (2018), philosophy program values rubric

appendix B (2018), philosophical analysis instructions

appendix C (2018), philosophical analysis timed prompt from Adrian Brockless

appendix D (2018), philosophy 189 exit survey academic year 2017-2018 responses

appendix E (2018), philosophy average assessment numbers 17-18

appendix F (2018), Self Study 2017, revised 09 13 17)

appendix G (2018), SacStatePhilosophy-ExternalReview-Cholbi-April2018

Russell DiSilvestro

Russell DiSilvestro

Randy Mayes

110
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2. Credential
3. Master's Degree
4. Doctorate (Ph.D./Ed.D./Ed.S./D.P.T./etc.)
5. Other, specify:

Q16. Number of undergraduate degree programs the academic unit has?
3

Q16.1. List all the names:

Q16.2. How many concentrations appear on the diploma for this undergraduate program?
3

Q17. Number of master's degree programs the academic unit has?
0

Q17.1. List all the names:

Q17.2. How many concentrations appear on the diploma for this master's program?
0

Q18. Number of credential programs the academic unit has?
0

Q18.1. List all the names:

Q19. Number of doctorate degree programs the academic unit has?
0

Q19.1. List all the names:

Philosophy BA, General Major

Philosophy BA, Ethics, Politics, and Law

Philosophy BA, Logic and Philosophy of Science

2017-2018 Assessment Report Site - BA Philosophy https://mysacstate.sharepoint.com/sites/aa/programassessment/_...

18 of 19 8/2/18, 9:46 AM



When was your Assessment Plan… 1. 2. 3. 4. 5. 6. 7. 8.

Q20.  Developed?

Q20.1.  Last updated?
Q20.2. (Required)
Please obtain and attach your latest assessment plan:

philosophy assessment plan.pdf
437.46 KB

Q21.
Has your program developed a curriculum map?

 1. Yes
 2. No
 3. Don't know

Q21.1.
Please obtain and attach your latest curriculum map:

2018_PHIL_Ethics, Politics, & Law BA.docx
138.5 KB

Q22.
Has your program indicated explicitly in the curriculum map where assessment of student learning occurs?

 1. Yes
 2. No
 3. Don't know

Q23.
Does your program have a capstone class?

 1. Yes, specify:

 2. No
 3. Don't know

Q23.1.
Does your program have a capstone project(s)?

 1. Yes
 2. No
 3. Don't know

(Remember: Save your progress)
Save When Completed!

ver. 10.31.17

PHIL 189
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Philosophy Program Value Rubric 
This rubric is designed for use in establishing a framework for student learning outcomes in each of the four Philosophy Programs:  General 
Major; Concentration in Ethics, Politics, and Law; Concentration in Logic and Philosophy of Science; and the Minor in Philosophy.  These identify 
the core student learning outcomes as well as program specific outcomes.  

This value rubric is used on the departmental and university level to facilitate program assessment. By identifying the qualitative features 
associated with three broad levels of mastery, from novice to proficient, it is used to monitor and measure the degree of student philosophical 
development as they progress through the program.  

It is also used by individual instructors to guide student learning outcomes for each course taught in the Philosophy program, as well as for 
identifying the qualitative features in student work which will form and inform the basis for student grades on individual assignments and in the 
course overall.  

PROGRAM  LEARNING GOALS  PROFICIENT   COMPETENT  NOVICE  
Philosophy 
Core 
(Major, 
Honors, 
Minor) 

Discipline Specific 
Knowledge, 
Including 
Philosophical 
Methodology  

Demonstrates comprehension and 
understanding of the major 
historical and contemporary 
works, figures and trends in the 
discipline of philosophy, including 
mastery in reading and analyzing 
philosophical texts, and ease with 
communicating (written and oral) 
philosophically;  
• Recognizes precisely the issue 

in question when confronted 
with a complex hypothetical; 
distinguish that issue from 
other suggestive, or similar‐
appearing, issues; 

• States a position (possibly a 
position not one’s own) 

Ability to identify major philosophical 
traditions and approaches in 
historical and contemporary works,  
though confusion of their similarities 
and differences impedes 
comprehension  

• the use and application of 
philosophical concepts in 
general; 

• the ability to identify 
philosophical issues and 
arguments in most contexts, 
though less so in complex or 
multilayered hypotheticals or 
situations; 

• the ability to formulate a 
philosophical argument, with 

Ability to identify and comprehend 
major philosophical traditions and 
approaches in historical or 
contemporary works is limited;  

• frequent misuse or 
misapplication of 
philosophical concepts;  

• tendency to read or analyze 
philosophical texts at a 
superficial level;  

• frequent misrecognition of 
the issue in question or 
inability to distinguish it 
from other similar issues;  

• when stating a position it is 
overly broad as to be 
unfocused or indefensible, 

From Q2.3, Appendix A (2018), Philosophy Program Value Rubric



plausibly, sympathetically, and 
effectively, including its 
assumptions, implications; 
state forceful objections to 
the position; 

• Understand and effectively 
apply the core concepts and 
methods of philosophy 
(logical, semantical, ethical), 
including their underlying 
assumptions, implications, 
limitations; 

• Compose an argument, stating 
a conclusion that is a logical 
derivation from the premises 
and the evidence; 

• Compose a criticism of an 
argument showing the 
intrinsic weaknesses of the 
argument, as well as any 
counterarguments. 

assumptions, and 
implications, though 
suffering from logical 
problems 

• the ability to identify an 
objection to it; 

• ability to communicate 
philosophically, though with 
errors or omissions. 

or is implausible given its 
assumptions and 
implications;  

• constructed arguments are 
incomplete or suffer from 
fallacious reasoning, poor 
selection of supporting 
evidence,  or contain 
irrelevant premises;  

• objections and critiques are 
off‐point or poorly 
formulated;  

• written and oral 
communication lacks clarity, 
precision, or generates 
misunderstanding in others. 

Inquiry, Analysis & 
Synthesis 

Identifies creative, focused, 
manageable topics which allows 
for in‐depth analysis and potential 
for synthesizing material; 

• formulates articulate, 
defensible theses; 
synthesizes detailed 
information from relevant 
sources representing 
various philosophical 
approaches;  

• skillfully develops all 
elements of a 

Identifies a topic that while 
manageable, is too narrowly focused 
and leaves out relevant aspects 
of the topic which impedes the full 
extent potential for analysis and 
synthesis; 

• presents information from 
relevant sources 
representing limited points 
of view/ approaches;  

• critical elements of the 
methodology or theoretical 
framework are missing, 

Identifies a topic that is far too 
general,  wide‐ranging, 
unmanageable, or impractical;  

• presents information from 
irrelevant sources 
representing limited points 
of view or approaches;  

• inquiry and analysis 
demonstrate 
misunderstanding of 
methodology, theoretical 
framework; 

• includes unorganized or 



methodology or 
theoretical framework;  

 • synthesizes evidence to
reveal insightful patterns, 
differences, or similarities 
related to a thesis;  

• conclusion is a logical 
extrapolation from the 
inquiry findings; 
insightfully discusses 
relevant, supported 
limitations and 
implications. 

incorrectly developed, or 
unfocused;  

• organizes evidence, but 
organization is not effective 
in revealing important 
patterns, differences, or 
similarities;  

• states a general conclusion 
that, because it is so general, 
also applies beyond the 
scope of the inquiry findings; 

 • presents relevant and
supported limitations and 
implications. 

irrelevant evidence;  
• states ambiguous, illogical, 

or unsupportable conclusion 
from inquiry findings; 

• presents limitations and 
implications, which are 
irrelevant or unsupported.  

Critical and 
Creative Thinking 

Recognizes and reflects on the 
value of creativity to philosophical 
method;  

• evaluates the creative 
philosophical process 
using domain‐appropriate 
criteria;  

• actively seeks out and 
follows through on 
untested and potentially 
risky directions or 
approaches to the 
assignment;  

• not only develops a 
logical, consistent plan to 
solve problem, but 
recognizes implications of 
each plausible solution 
and can articulate reasons 
for choosing one over 

Successfully adapts an appropriate 
exemplar to assigned specifications;  

• considers new directions or 
approaches without going 
beyond the guidelines of the 
assignment;  

• considers and rejects less 
acceptable approaches to 
solving problem;  

• includes (recognizes the 
value of) alternate, divergent, 
or contradictory perspectives 
or ideas in a narrow way;  

• experiments with creating a 
novel or unique idea, 
question, format;  

• connects ideas or solutions in 
novel ways. 

Successfully reproduces an 
appropriate philosophical 
hypothetical or exemplar of an 
argument or analysis;  

• stays strictly within the 
guidelines of the 
assignment;  

• only a single approach is 
considered and is used to 
address the philosophical 
issue or problem;   

• acknowledges alternate, 
divergent, or contradictory 
perspectives or ideas; 
reformulates a collection of 
available ideas;  

• reformulates a collection of 
available ideas. 



another; 
• fully integrates alternate, 

divergent, or 
contradictory perspectives 
or ideas;  

• extends a novel or unique 
idea, question, format, or 
hypothetical to create 
new knowledge or 
knowledge that crosses 
boundaries;  

• transforms ideas or 
solutions into entirely new 
forms. 

Logic & 
Philo‐
sophy  of 
Science 
(in 
addition to 
Core) 

Program Specific 
Knowledge  

Demonstrates sophistication of 
comprehension of central issues in 
the philosophy of science as well 
as those arising within the study 
of language, mind, and space and 
time; 

• shows detailed  grasp of 
the design and 
significance of scientific 
studies and experiments; 

• demonstrates proficiency 
with proofs in first order 
propositional and 
predicate logic and main 
non‐classical logics; 

• able to prove significant 
properties of formal 
systems and their 
extensions; 

• demonstrates reliable and 

Demonstrates good comprehension 
of central issues in the philosophy of 
science and those arising within the 
study of language, mind, and space 
and time; 

• shows basic grasp of the 
design and significance of 
scientific studies and 
experiments; 

• demonstrates ability to do 
simple to medium difficulty 
proofs in first order 
propositional and predicate 
logic and some non‐classical 
logics, but may struggle with 
complex problems; 

• shows basic grasp of the 
properties of formal systems 
and their extensions, and 
some facility with proofs;  

Demonstrates preliminary and 
general comprehension of basic 
issues in the philosophy of science 
and those arising within the study of 
language, mind, and space and time;

 • shows acceptable grasp of
the design and significance 
of scientific studies and 
experiments; 

• ability to do proofs may be 
limited to simple problems 
in first order propositional 
and predicate logic and 
some non‐classical logics; 

• shows an awareness of the 
basic properties of formal 
systems and their 
extensions, but may 
struggle to perform or 
understand proofs; 



thorough understanding 
of the core concepts of 
probability and decision 
under uncertainty and is 
able to frame and solve 
problems of varying 
complexity.   

• demonstrates basic 
understanding of the core 
concepts of probability and 
decision under uncertainty 
and is able to frame and 
solve simple to medium 
difficulty problems in each 
but may struggle with 
complex problems.   

• demonstrates basic 
understanding of the core 
concepts of probability and 
decision under uncertainty 
but may be unable to frame 
and solve problems above 
an introductory level. 

Ethics, 
Politics & 
Law (in 
addition to 
Core) 

Program Specific 
Knowledge 
Including Ethical 
Reasoning, 
Problem Solving, 
Action 

Demonstrated comprehension of 
major ethical and meta‐ethics 
theories and traditions in 
historical and contemporary 
works;  

• fluency in comprehension 
and application of ethical 
terms and concepts; 

•  capable of formulating 
subtle and detailed 
defenses of ethical 
positions (even those not 
one’s own);  

• cogent and insightful 
analysis of ethical issues 
(historical and 
contemporary);  

• demonstrated 
comprehension of 
complex ethical and meta‐
ethical issues, arguments, 
and counter‐arguments;  

• sophisticated and 
insightful application of 
ethical reasoning to 

Student can name the major ethical 
and meta‐ethical theories but is only 
able to present the gist of the named 
theory, lacking sophistication and 
detail;  

• student can recognize basic 
and obvious ethical issues 
but incompletely grasps the 
complexities, 
interrelationships among the 
issues;   

• student can apply ethical 
perspectives and concepts to 
an ethical question, 
independently though the 
application is inaccurate;  

• student states a position and 
can state the objections to, 
assumptions and implications 
of different ethical 
perspectives and concepts 
but does not respond to 
them , ultimately objections, 
assumptions, and 
implications do not affect the 

Student only names the major 
ethical and meta‐ethical theories, 
but confuses the differences 
between them;  

• student can recognize basic 
and obvious ethical issues 
but fails to grasp complexity 
or interrelationships;  

• student can apply ethical 
perspectives and concepts 
to an ethical question but 
only with support (using 
examples, in a class, in a 
group, or a fixed‐choice 
setting); 

• student states a position but 
cannot state relevant 
objections, assumptions or 
limitations of the different 
perspectives and concepts. 



problems in public policy, 
law, politics, and morality. 

judgment or determination 
of the issue. 

 



Bellon, Essay Analysis Assignment, CSUS, 2012 || Modified from How to Analyze a Philosophical Essay, 
G. Randolph Mayes. Available at https://sites.google.com/site/grandolphmayes/how-to-write-a-
philosophical-analysis.  
 

Analyzing a Philosophical Essay  
Here is how to write an analysis of a philosophical essay for this class. First, read the assigned article 
several times. When you think you understand it, select an aspect of the article that you find particularly 
interesting, troubling, exciting, confusing, or problematic. By an aspect of the article, does not mean a 
particular section of it; it means a claim or set of claims to which the author is committed, either by 
explicitly arguing for them, or implicitly presupposing them.  

Writing Style  
Your analysis should be concise and thorough. Absolutely do not engage in:  

• Unnecessary editorializing 
• Pointless repetition 
• Personal attacks on the author or questioning of the author's psychological motives 
• Complaining about the author's writing style or choice of words 

In short, always strive to express yourself in the simplest, clearest, and most precise terms possible.  

All direct quotations must, of course, be identified as such with a citation. However, in general, an essay 
of this type should make minimal use of direct quotations. As a rule, one should only quote an author if 
the precise way in which he or she has chosen to express something figures essentially into your 
analysis. Never simply substitute a quotation for your own summary of what the author is saying. 

Format  
Your analysis must contain the following three sections, in this order: 

• Introduction 
• Summary 
• Critique 

Be sure to identify each section. In other words, at the top of the introduction write the word 
"Introduction," etc.  

A Conclusion section may be added, but this is optional. The critical part of your analysis should 
demonstrate an awareness of other relevant readings assigned in the course. You should be careful 
when you are reproducing criticisms that are made by other authors we have read. Be sure to attribute 
those criticisms to their sources and to reference them with proper citations. You should be careful to 
include or consider important criticisms made by other authors when they are clearly relevant to your 
own concerns.  

Follow these specific instructions for each section, to the letter.  

From Q3.3.2, Appendix B (2018), Philosophical Analysis Instructions



Bellon, Essay Analysis Assignment, CSUS, 2012 || Modified from How to Analyze a Philosophical Essay, 
G. Randolph Mayes. Available at https://sites.google.com/site/grandolphmayes/how-to-write-a-
philosophical-analysis.  
 
Introduction  
This section must accomplish the following tasks in the following order, preferably by devoting a single 
short paragraph to each task.  

    1. Identify the article, and describe in one or two sentences what problem(s) it addresses and what 
view(s) it defends.  

    2.  State precisely which aspect(s) of the article your analysis will address and precisely what you 
intend to accomplish. This must not be a vague statement like "I will evaluate the author's views..." or "I 
will show where I agree and where I disagree....". Rather, it must be a very specific and concise 
statement of the case you intend to make, and the basic considerations you intend to employ in making 
it. (You will probably find it impossible to write this section before your analysis has gone through the 
rough draft phase.)  

Summary  
The rules for constructing a summary are as follows:  

    1.  For the most part, you should summarize only those aspects of the article that are relevant to your 
critique. If you summarize more than that, it should only be because anything less will not provide the 
reader an adequate understanding of the author's basic concerns. Do not produce an unnecessarily 
lengthy or detailed summary. As a general rule of thumb, the summary and critique will usually be 
roughly equal in length.  

    2. The summary must present the author's views in the best possible light. It must be a thorough, fair, 
and completely accurate representation of the author's views. Misrepresentation of the author's views, 
especially selective misrepresentation (i.e., misrepresentation for the purpose of easy refutation) is EVIL 
and will be heavily penalized.  

    3. The summary must contain absolutely no critical comments. (This restriction does not prevent you 
from expressing some uncertainty about what the author is saying, however.)  

    4. The summary should be organized logically, not chronologically. Each paragraph in the summary 
will ordinarily present argument(s) the author makes in support of a particular position. This means that, 
depending on the organization of the article itself, a single paragraph from the summary may contain 
statements that are made in very different places in the article. The summary itself should be organized 
in a way that makes the author's views make sense. Under no conditions are you to simply relate what 
the author says the way that s/he says them. A summary that goes something like: "The author begins 
by discussing.....Then s/he goes on to say......then, etc.," while not evil, is VERY BAD. 

Critique  
    1. Your critique should be organized in a way that reflects the structure of your summary. This is easy 
to do since you have selected for summary only those aspects of the article about which you have 
something to say. Be sure your critique obeys the rules laid out in the Writing Style section above.  



Bellon, Essay Analysis Assignment, CSUS, 2012 || Modified from How to Analyze a Philosophical Essay, 
G. Randolph Mayes. Available at https://sites.google.com/site/grandolphmayes/how-to-write-a-
philosophical-analysis.  
 
Here are three different approaches to doing a critique (select only one method to write your analysis).  

   a. Define your project in terms of arguments and views that you find problematic. In your 
critique show how the author's conclusion does not follow, either because  

(i) the author's reasons are false, or 
(ii) the author's reasoning is mistaken, or  
(iii) the author has failed to make other important considerations that tend to 
undermine the conclusion. 

    b. Define your project in terms of arguments and views that you basically agree with. In your 
critique, consider ways in which the author's views might reasonably be criticized. Then attempt 
to strengthen the author's position by showing how these criticisms can actually be met. If you 
use this technique, be sure you don't consider criticisms that the author actually does respond 
to in the context of the article (unless, of course, you think that the author has failed to answer 
the objections effectively). 

    c. Define your project in terms of arguments and views that you find interesting, but which 
you are currently disinclined to either fully accept of fully reject. Carefully articulate the 
strongest considerations in favor of the view and the strongest considerations against the views. 
Then carefully explain why you remain undecided and indicate precisely what sort of 
information or arguments would be required for you to be able to make up your mind. 

Conclusion (Optional)  
    1.  If your analysis is sufficiently complicated, it may help the reader to briefly recapitulate the steps 
you have taken in reaching your conclusions. The conclusion should be very short and it should contain 
no new information or claims. This restriction prevents you from making closing comments which are 
not sufficiently articulated in the body of the paper.  



Timestamp
What semester and year 

do you expect to 
graduate?

Is Sacramento State the 
first college or university 

you attended?

What is your 
concentration?

Are you in the honors 
concentration?  If not, why 

not?

At about what point did 
you decide to major in 

philosophy?

Which of the following was 
the most significant factor 

in your decision to major in 
philosophy?

Which of following was the 
least significant factor in 
your decision to major in 

philosophy?

If you are a double major, 
what is your other major?

If you have a minor, what 
is it?

If you were actively 
pursuing a different major 
before you changed it to 
Philosophy, what was it?

How soon after you 
decided to major in 
philosophy did you 
officially declare  or 

change your major to 
Philosophy?

What is your cumulative 
GPA?

What is your current GPA 
in Philosophy?

Which of the following best 
describes your level of 

commitment to your 
university education?

How many hours a week 
would you spend studying 
or completing assignments 

for an average lower-
division philosophy 

course?

As a result of studying 
philosophy my critical 
thinking skills have 

improved a great deal.

As a result of studying 
philosophy my general 

writing skills have improved 
a great deal.

As a result of studying 
Philosophy my analytical 

writing skills have improved 
a great deal.

As a result of studying 
philosophy I have a much 

improved ability to produce 
a systematic, detailed and 
thorough argument for a 

particular position.

As a result of studying 
philosophy I am now more 
able to produce criticisms 

of my own views.

As a result of studying 
philosophy I now have a 

much better 
understanding of the 
historical origin and 

development of  many 
philosophical problems, 

concepts and foundational 
principles.

As a result of studying 
philosophy I now have a 

much better 
understanding of the way 

philosophical problems 
have been formulated and 

addressed from distinct 
social and cultural 

perspectives.

As a result of studying 
within my major 

concentration I now have 
a much better 

understanding of the 
issues, concepts and 

foundational principles 
relevant to that discipline.

The lower-division 
philosophy courses 

adequately prepared me 
for the upper-division 

courses.

If you did not fully agree 
with the previous 

statement, how could the 
lower-division course 

offerings be improved?

The course requirements 
for the Philosophy 

program (major and 
concentrations) are clear 

and well-organized.

If you did not fully agree 
with the previous 

statement, how could the 
program be made clearer 

or better organized?

The course offerings in my 
concentration were 

adequate.

If you did not fully agree with the 
previous statement, how could the 

course offerings in your 
concentration be improved?

Members of the 
Philosophy Department 

faculty were effective 
teachers.

If you did not fully agree 
with the previous 

statement, please explain 
why.  Please be specific.

Members of the 
Philosophy Department 
faculty provided clear 

syllabi and class 
schedules and generally 

conducted class in accord 
with them.

If you did not fully agree 
with the previous 

statement, please explain 
why.  Please be specific.

Members of the 
Philosophy 

Department faculty 
provided good 
feedback and 

returned 
assignments in a 
timely manner.

If you did not fully agree 
with the previous 

statement, please explain 
why.  Please be specific.

Members of the 
Philosophy Department 
faculty graded papers 

fairly.

If you did not fully agree 
with the previous 

statement, please explain 
why.  Please be specific.

None of my philosophy 
courses were a complete 

waste of time.

If you did not fully agree with the 
previous statement, please explain 

why.  Please be specific.

None of my philosophy 
courses were taught at 
a disappointingly low 

level.

If you did not fully agree 
with the previous 

statement, please explain 
why.  Please be specific.

None of my 
philosophy courses 

were easy A's.

If you did not fully agree 
with the previous 

statement, please explain 
why.  Please be specific.

Members of the 
Philosophy 

Department faculty 
kept their office 
hours and were 

helpful and 
respectful whenever 

I visited.

If you did not fully agree 
with the previous 

statement, please explain 
why.  Please be specific.

12/12/2017 20:39:44 Fall 2017
No, I transferred after 
attending community 

college.
General Major I didn't hear about it until 

too late.
My junior year.

I believed it to be a good 
major for the line of work I 

am interested in.
It is a low unit major. Psychology Immediately 3.9 3.9 Generally committed to 

doing my best.
Between 1 and 5 hours. 10 10 10 10 10 10 8 10 10 10 10 8

I had Pyne, Brandon, 
Saray, Matt in person and 
they are all very effective, 

talented and motivated 
teachers.  I also had 

Denman, Corner, and 
Merriam in person--each of 

which had their own 
problems.  Denman was 

boring, a bit full of himself, 
yet has a fragile ego.  
Corner is Corner--he is 
kinda phoning it in--the 

least "philosophy" prof of 
the bunch.  And Merriam.  
He has one speed which 

is loud and intense--it was 
exhausting.  Plus, the 

workload was to heavy, we 
were always rushing--he 

should have tabled like 4-
6 articles to allow more 

discussion.  I had Russell, 
Swan, and Vadim online.  
Shame Vadim got away.  

He's a one of a kind.  
Swan is Swan and I 

avoided him after the 
online experience.  And 

Russell, our fearless 
leader, was great.

8

It is on us to take the 
syllabus seriously--most 
student don't--but its my 
contract so I do.  Most 

were fine, some needed 
clarification.  Vadim od all 
could use some help in 
that regard.  16 pages 

and still I had questions.

7

Brandon Carey gave the 
best feedback followed by 
Corner.  No feedback from 
Pyne which is lame.  I hear 

Matt's is the best but I 
never wrote a paper for 
him.  I always wan't my 

papers back sooner than I 
get them.

7

Fairly as in if they all were 
given the same paper they 

a would all grade it 
similarly?  No way.  Corner 

is a hard grader.  To 
everyone.  Period.  I got 

A's on every other paper I 
wrote for Phil except with 

Corner.  Is that fair?  I 
dunno.  If by fair you 

mean someone was unjust 
in their grading? Not really.  

Corner always gave 
reasons--nit-picky or not--

for lowering the grade.  

6

History of Ethics with Denman was a 
waste of time.  Prof and public service 

ethics with Bellon in her last term 
(summer) teaching was a waste of 

time.  The rest was worthwhile.

5

I'm sorry, but Denman and 
Corner stood out as 

uninspiring.  Corner is a 
great guy but he seems 

done.

1

Easy for me, yea.  Pyne's 
2 classes were easy A's.  

Maybe Saray;s Mind class 
too.

10

12/13/2017 16:00:39 Fall 2017
No, I transferred after 

attending a different 4-
year college or university.

General Major
I'm not because I didn't 

really know it was an 
option. 

My freshman year. The subject is interesting 
to me.

I needed to graduate, and 
philosophy provided one 

of the quickest ways to do 
so.

International Relations German Studies German Immediately 3.7 3.7 Generally committed to 
doing my best.

Between 5 and 10 hours. 9 9 9 9 9 9 9 9 8 9 9 9 7

There were a few teachers 
who did not follow their 
syllabi at all. Just a few 

though. 

9 9 9 8 8 8

12/13/2017 20:21:42 Fall 2017
No, I transferred after 
attending community 

college.
Ethics, Politics and Law

No, I am not in the honors 
concentration because 
Ethics, Politics and Law 

seem quite fascinating to 
me, especially philosophy 
pertaining to politics. I do 
not know why I have not 
considered the honors 

program. Perhaps now I 
am questioning myself why 

I didn't.

My junior year. The subject is interesting 
to me.

I believed it to be a good 
major for the line of work I 

am interested in.
NA NA Nursing Immediately 2.9

Just philosophy courses: 
3.0 not including final 

semester courses

Generally committed to 
doing well, though not 
necessarily my best.

Between 10 and 15 hours. 10 10 10 10 10 9 9 8 10

Philosophy is truly a 
passion of mine even 

though my overall work 
doesn't prove it to be 

because I know I could 
have done better. 

However, I think that the 
lower-division courses 

philosophy provides will 
prepare anyone with 
better thinking and 

improved vision of seeing 
things and the world, most 

definitely.

10

Well, I just think that 
philosophy tends to get off 

topic. But after all, that's 
what philosophy does, 
with endless questions.

10 N/A 10

I truly enjoyed all of my 
philosophy professors! 
They teach with such 
passion and that is so 

inspiring. Most importantly, 
they have all been truly 

helpful.

10 NA 9

Not all professors have 
turned back assignments 

on time, but I do 
understand their hectic 

schedules which isn't a big 
deal to me although it is 
for some. Perhaps, for 
those that do not turn 

assignments back on time 
may consider the priorities 
of what their job requires; 
be more considerate of 
students expectations.

9

Most were graded fairly, I 
can say about 99.9% of 

the time. For the .1% 
professors may want to 
consider that students 

level of understanding is 
not equivalent to how 
professors understand 

things.

10

I don't think any of it was a waste of 
my time at all. Though I will admit that I 
am a bit fearful of building a potential 
career holding a philosophy degree at 

face value with all the annoying 
questions thrown at how the degree 

can be valuable... however, I love 
philosophy so much that I am proud of 

completing my degree in 
PHILOSOPHY. It is all about creativity, 
understanding of how the job market 
functions, know what you really want 

to do and gain the additional and 
necessary skills needed for a particular 

job/career. Philosophy degree, I 
believe, is very useful in a variety of 

jobs because of one's abilities to see 
things others cannot. I am only fearful 

because it may be difficult trying to 
explain to people (job market) and 

those who are not philosophy majors, 
that the degree is extremely valuable 
because I hate to admit it but, most 

will say philosophy can be self-taught. 
Wrong.

10

I have learned so much, 
but I know I could have 
learned MORE if I put in 
the effort of 100-110%, 

but unfortunately I did not. 
I still love philosophy 

regardless.

9

Not easy A courses. If so it 
is because professors' 

grading criteria were too 
simple. I think this is their 

generous way of not 
wanting to fail students, 
because philosophy can 

get quite difficult.

10 All were helpful and 
respectful.

12/14/2017 17:35:44 Fall 2017 Yes, I started here as a 
freshman.

General Major Didn't meet the minimum 
gpa criteria. 

My sophomore year. I had an inspiring teacher.
I believed it to be a good 
major for the line of work I 

am interested in.
Within a year Generally committed to 

doing my best.
Between 1 and 5 hours. 8 7 8 8 7 9 9 8 6 8 7 8 9 9 10 7 8 10 10

12/14/2017 20:32:20 Fall 2017
No, I transferred after 
attending community 

college.
General Major

I did not no about this 
option? Actually there is 

very little information about 
any of the majors. 

My junior year. It complemented another 
major or field of interest.

It is a low unit major. Government Criminal Justice Within a semester 3 3.2 Generally committed to 
doing my best.

Between 10 and 15 hours. 8 9 7 7 8 7 7 7 6

I took my lower division 
courses at another college 

perhaps that was a 
problem.

3

I always had to go in and 
talk to my advisor, who 

sometimes did not have 
the information either. The 

road map is really 
confusing, make it for a 

check list style. 

6 8 8 8 8 5 Some of them did not really help my 
concentration. 

7 10

Some are to hard with 
unrealistic expectations 

(Professor Corner). I have 
had philosophy professors 

brag about never giving 
an A, but offer no help as 
to what their expectations 

are. 

10

12/15/2017 18:53:06 Fall 2017 Yes, I started here as a 
freshman.

General Major

I am not in the honors 
concentration. I began my 

philosophy degree in 
2015, and I did not seek 

the honors concentration.

My junior year. The subject is interesting 
to me.

I needed to graduate, and 
philosophy provided one 

of the quickest ways to do 
so.

Business Immediately 2.3 2 Generally committed to 
doing my best.

Between 1 and 5 hours. 10 10 10 10 10 10 10 10 10 10 10 10 10 10 10 10 10 10 10

12/15/2017 22:42:36 Fall 2017
No, I transferred after 
attending community 

college.
General Major No, because of poor 

grades.
My freshman year. The subject is interesting 

to me.

I believed it to be a good 
major for the line of work I 

am interested in.
Within a year 2.9 ~3.0

Not particularly committed 
to school, just glad to be 

getting done with it.
Between 1 and 5 hours. 7 9 9 9 6 9 7 7 8

I did not take most lower-
division at CSUS. I took it 
at the community college. 
Of the courses I took for 

lower division, paper 
writing in the particular 

essay format guidelines 
was not even suggested 

to me as a way to 
structure my papers until 

upper division.

9

General website 
availability of requirements 
needs to be improved via 

website usability. 

9
The classes I was interested in 
were available, though I wish 
Naturalism was offered more.

9 Some were slightly 
disorganized.

9
Some syllabi were not 
structure well for easy 

readability
9

Sometimes criticism was a 
bit pedantic, but I suppose 

that's expected for 
Philosophy. Some 

teachers were better than 
others at, if you missed a 

day, them having your 
assignment to hand back 

to you.

9 Same as above. 9

Business ethics wasn't very interesting 
to a philosophy major at all. I would 
have preferred to take a different 

ethics course.

8

My Existentialism course 
was taught by someone 

with an accent that made 
them hard to understand.

8 Business ethics was pretty 
easy.

10
Yeah, when I had issues 

they were mostly 
respectful.

12/15/2017 22:51:54 Fall 2017
No, I transferred after 
attending community 

college.
Ethics, Politics and Law

I messed up at community 
college and forgot to drop 
two courses that resulted 
in F's. My only other bad 

grade was a D last 
semester and that was me 
not being able to balance 

school work and my 
newborn son.

My junior year.
I believed it to be a good 
major for the line of work I 

am interested in.
I had an inspiring teacher. n/a n/a n/a Immediately 2.9 3.14

Generally committed to 
doing well, though not 
necessarily my best.

Between 10 and 15 hours. 9 10 9 10 10 10 9 9 10 10 10 10 10 7

I think the hardest thing 
for professors is getting 
our papers graded in a 

timely manner. I don't get 
why assign so many if you 
can't get them graded in a 

reasonable time.

8
I could have used better 
feedback or feedback in 

general couple times.
10 10 10 10

4/30/2018 14:47:41 Spring 2018
Yes, I started here as a 

freshman. General Major

I was in the general 
education honors program 

before I started taking 
philosophy classes and 

that took up a lot of 
time/units. I just didn't 
have time for another. 

My sophomore year.
I believed it to be a good 
major for the line of work I 

am interested in.

I needed to graduate, and 
philosophy provided one 

of the quickest ways to do 
so.

Journalism Within a semester
Committed to graduating, 

but doing well in classes is 
not a high priority.

Between 1 and 5 hours. 9 9 9 8 9 9 9 8 8 7

A better description of 
what class fits into what 
graduation requirement. 
For example, does 181 
fulfill your core electives 

and required upper 
division requirements? It 

doesn't, but I was 
confused about that kind 

of question for a long 
while. 

8 8

I have one suggestion: 
the amount I have to read 

for each class day is 
sometimes physically 

impossible. When I have 
hundreds of pages to read 

for a given tuesday, I'm 
going to end up skimming 

most of it and not be 
prepared for class. I think, 
with the exception of 127 

and 128, the reading 
should be reduced to a 

few texts that we really dig 
into. I think students would 
get way more out of that. 
Check out some studies 
on the "working" memory 

and class reading. 

8

Most every class I've taken 
in college has run behind 
schedule. It's sort of to be 

expected. 

8 8 8 7

This answer applies to the 
above question as well. 

128 with Pelletti was 
useless. We read 
countless dense, 
complicated, and 

important texts from the 
early modern period that 

were met with no 
explanation on Pelletti's 
part.  Just a rant about 

why another philosopher's 
view that he doesn't get to 

teach is better, and a 
lengthy talk about his time 
at the Sorbonne. I came 
out of every lecture so 

frustrated that I paid over 
one thousand dollars to 

take that class. 

8 8

5/1/2018 22:37:39 Spring 2018
No, I transferred after 
attending community 

college.
General Major

I chose not to undertake 
the honors concentration 

because I felt that my 
foundation in philosophy 
had waned after a five 
year hiatus from taking 
philosophy classes at a 
previous institution. For 

me, just finishing my 
degree in Philosophy is 

already an 
accomplishment after all 

these years. 

My freshman year. It complemented another 
major or field of interest.

It is a low unit major. Immediately 2.9 2
Generally committed to 
doing well, though not 
necessarily my best.

Between 1 and 5 hours. 8 7 8 8 8 8 8 8 7

I am unable to give a 
proper answer to this 

question because I only 
had 1 lower-division 

philosophy course at Sac 
State. I felt that particular 

course was informative 
and provided a solid 

foundation for the upper-
division courses that I 

took. 

10 10 10 10 10 10 10 10 10 10

5/5/2018 17:08:08 Spring 2018
No, I transferred after 
attending community 

college.

Logic and Philosophy of 
Science

I do not write to the 
satisfaction of the 

observers looking at my 
papers. I do not wish to 
pretend to be better or 

more honorable.

My sophomore year. The subject is interesting 
to me.

I needed to graduate, and 
philosophy provided one 

of the quickest ways to do 
so.

AA behavioral science Behavioral science Within a semester 2.6 2.4
Generally committed to 
doing well, though not 
necessarily my best.

Between 1 and 5 hours. 10 10 8 9 9 9 9 9 8

The lower division courses 
should involve readings 
that provoke more self 
defeating and falsifying 

theory.

9 10 8

Being effective may have 
subjective qualities. those 
of which are basically mine 

to work out. i think some 
things simply aren't 

demonstrably possible to 
show the real level of 

understanding without 
judging what one reads in 

the course. i think they 
taught effectively, i 

learned effectively but 
their is still the obvious 
gap that i dont receive 

high marks. i dont commit 
everything to memory and  
i cannot construct ideas 
altogether all the time. 

school isnt really for me im 
better off alone basically 
once i learn key concepts 
and know where to look 

for readings.

10 8

Sometimes i wish  i 
received more feedback in 
paragraph form. like as if i 

was in office hours 
already. the grades didn't 

come in quite fast enough, 
but i wasn't appalled 
neither at the rate.

8

Sometimes the grades 
were too strongly in favor 
of structure and the ability 

for concepts to be 
articulated carefully. I 
really dissent on what 

makes someone apt to 
determine how someone 

else understands the 
subject, and i dont agree 
with determining it based 
on technicalities and the 
way one writes or ability

8

Some of them should have been more 
involving and interesting. more course 
work designed to be fun and a greater 
emphasis on how this is important and 
impactful. show its significance in the 

world.

9 8

Philosophy of art was 
more of a show up and do 
the assignments and you 

will earn high.

9

5/10/2018 14:57:06 Spring 2018
No, I transferred after 
attending community 

college.

Logic and Philosophy of 
Science

No I am not in the honors 
concentration.  I actually 

didn't even realize it was a 
thing I could do.  If I had 
been aware I would have 

been in honors, and I 
think I would have done 
quite well considering i'm 
graduating with honors.

My freshman year.
The subject is interesting 

to me.

I believed it to be a good 
major for the line of work I 

am interested in.
Criminal Justice Within a year 3.6 3.6

Generally committed to 
doing well, though not 
necessarily my best.

Between 1 and 5 hours. 10 10 10 10 10 8 9 7 6

I only took two lower 
division philosophy 

courses here, which I 
already had a background 
in so I don't think I have a 

fair criticism on this 
question. I never felt as if I  

couldn't meet the 
requirements of an upper 

division class though. 

10 1

My concentration was in logic and 
science, and I don't think the 
science part was fully taught.  

Outside of Philosophy of science, 
which I took my first semester and 
was an easy A course, I didn't get 

a strong emphasis on the 
importance of the science.

8

I've had some 
phenomenal Professors 
such as Matt McCormick, 

Saray Ayala-Lopez, Pyne, 
and Brandon Carey.  

However, I have also had 
some particular poor 

professors such as Lynne 
Fox and Merlino.  These 
professors really didn't 

have any presence in the 
classroom and I was able 

to not pay attention 
(because of sheer 

boredom) at all in their 
courses and still get an 
easy A.  The rest of the 

staff was generally pretty 
good.

6

This was honestly hit or 
miss.  Often times 

schedules were poorly 
planned and the 

professors did not stick to 
their syllabus.  This often 
resulted in having a far to 

heavy work load in the last 
month of the course while 
the first two months were 

really lax.

10 9

The only professor who I 
felt graded poorly was 
Fox.  Other than her I 

found essay grades and 
criticism to be very fair and 

constructive.  Matt 
McCormick in particular 

gives out fantastic criticism  
that really helped me push 
my writing skills to the next 

level.

1

History of ethics with Fox was a 
complete waste of my time.  I had 
already learned all of this material 

multiple times by this point (which isn't 
a fault of professor Fox).  

10 1

There were definitely easy 
A philosophy courses.  

History of ethics and Phil 
of science were easy A's.  
Metaphysics with Dowden 

wasn't an easy A, but it 
was close.

10

43232.45026 Spring 2018
No, I transferred after 

attending a different 4-
year college or university.

Ethics, Politics and Law
I am not. I actually wasn't 

aware there was an 
honors concentration. 

My freshman year. I had an inspiring teacher. It is a low unit major. Construction Management Immediately 3.4 3.6 Generally committed to 
doing my best.

Between 1 and 5 hours. 10 10 10 10 10 10 10 10 10 10 9

I would have enjoyed more Law 
based courses. I did take one 
course, but I feel like I am still 

missing something. With a lot of 
my other courses, like ethics, I 

walked away feeling like I had a 
deepened understanding on the 

evolution of ethics, but with my law 
course it felt like a normal non-

philosophy course. Slightly 
unsatisfying. 

10 10 8

I did have a professor who 
would have back to back 

essays due, especially 
because it was a 

philosophy based writing 
intensive course, but she 

would fail to return 
previous essays before 

the next essay was due, 
but you were also 

expected somehow to 
implement the critiques of 
the previous essay into 

the next essay. 

10 3

Philosophy 103 and 155. Bluntly, 
these classes were set-up in such a 

way that I never had to do the 
readings in order to do the test or 

even the essays. 

5 Same as above 6 10

43235.44661 Spring 2018 Yes, I started here as a 
freshman.

General Major

I am not in the honors 
concentration, mostly 

because I did not think I 
would be able to do the 

necessary work for it when 
I first signed up to be a 
philosophy major and 

once I learned more about 
it, decided to just stay as a 

general major.

My sophomore year. The subject is interesting 
to me.

It is a low unit major. Immediately 3.8 3.8 Generally committed to 
doing my best.

Between 10 and 15 hours. 10 10 10 10 10 10 10 10 10 10 8

Occasionally it was difficult to get 
the classes I wanted to take 

because some were only held 
during certain (e.g. spring, fall) 

semesters.

10 10 10 10 10 10 10 10

43236.42246 Spring 2018
Yes, I started here as a 

freshman. Ethics, Politics and Law

It would have required 
more units and would 

have taken me longer to 
graduate. 

My freshman year.
I believed it to be a good 
major for the line of work I 

am interested in.
It is a low unit major. Immediately 3.5 3.4

Generally committed to 
doing my best. Between 5 and 10 hours. 8 10 10 9 10 8 8 7 5

Hands on training of how 
to write a successful 

philosophical analysis. 
9 7

More variety. A lot of the ethics 
and law concentrations are pre-
law so i would have liked more 
options than just philosophy of 

law.

9 10 9 10 8

There were some classes which i did 
not gain anything from, one of which 
was philosophy of law which was a 

disappointment to me because it was 
the class i was most looking forward 

to.

10 8

There were some courses 
that I received an A in 

without having to put forth 
my best work. 

10

43236.73945 Spring 2018
No, I transferred after 
attending community 

college.
General Major

I am in the honors 
concentration. I specifically 
took the concentration in 
preparation for graduate 

school. 

My sophomore year. I had an inspiring teacher. It is a low unit major. English Within a semester 3.9 4
Generally committed to 

doing my best. Between 5 and 10 hours. 8 7 10 10 10 9 8 10 6

I transferred from a 
community college so my 

assessment of 
Sacramento State's lower 
division is not applicable. 
However, in general, after 
I transferred I noticed the 
writing level required for 

classes such as 
Philosophy 127 and 128 
was higher than what I 
was used to. Perhaps 

offering a class on 
Philosophic writing would 

help some transfer 
students who had a more 
difficult time meeting the 

learning curve than I.

10 10 10 10 10 10 10 10 10 10

43236.83108 Spring 2018
No, I transferred after 
attending community 

college.
General Major

No, but I wish I was. I 
didn't know that it was an 
option until I heard Deidra 
talking about it. It would 

have been nice to be 
apart of it though. 

My junior year. I had an inspiring teacher.

I needed to graduate, and 
philosophy provided one 

of the quickest ways to do 
so.

Art History French Art History. I just added 
Philosophy. 

Within a year 3.9 4 Generally committed to 
doing my best.

Between 10 and 15 hours. 10 10 10 10 10 10 5 10 5

I took two lower division 
courses and got right into 
upper division. I know that 

in the History and Art 
History (technically just 
"Art") departments they 
have History 100 as a 

requirement. History 100 is 
"Introduction to Historical 
Skills." Maybe something 
like this, even though it's 

not technically a lower 
division course, would be 

helpful. I know that 
Professor Corner talks 

about having a 
philosophical writing 

course as well. Maybe this 
might be a class that could 

kill two birds with one 
stone. 

10 10 10 10 10 10 (Strongly, strongly agree 
with this one.)

10 9

I've only had once class 
that I felt wasn't up to par 
with all the other classes 

I've taken: Phil 122, 
Political Philosophy. 

9

I took Phil 125, Philosophy 
of Science, with Professor 
Keyser. In all honesty, that 
was an extremely easy A. 

The lectures were still 
great, but I was definitely 

easy. 

10

I took full advantage of 
office hours with almost 
every professor. I can 

attest to this. They were 
always present and willing 

to help. 

43238.57219 Spring 2018
No, I transferred after 
attending community 

college.
General Major Too much effort My junior year.

The subject is interesting 
to me.

I believed it to be a good 
major for graduate or 
professional school.

Nursing Nursing Within a semester 3 3.5
Generally committed to 
doing well, though not 
necessarily my best.

Between 1 and 5 hours. 10 10 10 10 10 10 10 10 10 10 10 8
Pyne was just confusing 

and just rambled 8 10 10 8 Phil 112 9 Metaphysics 1
Some were really easy 
since they just required 

essays
10

43238.57491 Spring 2018
Yes, I started here as a 

freshman. General Major

At one point I was 
considering the honors 

program here at sac state. 
I was doing well with my 

studies, but soon I started 
working full time, and it 

took its toll on me which 
started to affect my 

grades, and I was just 
under the threshold for the 

honors program. 

My freshman year.
I believed it to be a good 
major for the line of work I 

am interested in.

I needed to graduate, and 
philosophy provided one 

of the quickest ways to do 
so.

Political Science Immediately 3
Generally committed to 

doing my best. Between 1 and 5 hours. 10 10 10 10 10 10 10 10 10 10 10 10 10 10 10 10 10 10 10

43238.59128 Spring 2018 Yes, I started here as a 
freshman.

Ethics, Politics and Law

No I am not a honors 
concentration. I was 

double majoring so my 
focus was divided. 

My junior year.
I believed it to be a good 

major for graduate or 
professional school.

It is a low unit major. Communications Engineering Within a year 2.7 2.9
Generally committed to 
doing well, though not 
necessarily my best.

More than 20 hours. 8 8 8 8 9 8 9 8 7 8 9 9 9 9 9 9 9 9 9

43238.59237 Spring 2018 Yes, I started here as a 
freshman.

Ethics, Politics and Law
No i was not aware what 
the honors concentration 

is.
Before attending college.

I believed it to be a good 
major for the line of work I 

am interested in.

I needed to graduate, and 
philosophy provided one 

of the quickest ways to do 
so.

n/a n/a criminal justice Immediately 2.7 2.9 Generally committed to 
doing my best.

Between 1 and 5 hours. 10 10 10 8 8 8 9 9 8 9 9 10 9 10 10 8 9 10 8

43238.594 Spring 2018
Yes, I started here as a 

freshman. Ethics, Politics and Law

No, my grades weren't the 
best as I had some 
emergency conflicts 

throughout my years here 
at Sac State. 

Before attending college.
I believed it to be a good 
major for the line of work I 

am interested in.
It is a low unit major. Within a year 2.5 2.4

Generally committed to 
doing my best. Between 1 and 5 hours. 8 9 8 7 10 10 7 8 4 10 7 8 10 10 10 10 10 10 10

43238.62317 Spring 2018
No, I transferred after 
attending community 

college.
General Major

No because I never 
thought about it. My junior year.

The subject is interesting 
to me.

I believed it to be a good 
major for graduate or 
professional school.

Music Within a year 3 2.8
Generally committed to 

doing my best. Between 5 and 10 hours. 9 9 9 9 10 10 10 10 10 10 10 10 3

Dr. Haram's Existentialism 
syllabus is a joke. We 

pretty much did nothing on 
there and for the whole 
semester we wondered 
where it was all going. 

10 10 1

Existentialism with Dr. Haram had no 
structure or reason much like the 

philosophy. It was clearly improvised 
the majority of the way through.

1 Haram 10 10

43239.97951 Spring 2018
No, I transferred after 
attending community 

college.
General Major

I switched my major to 
Philosophy after pursuing 
Civil Engineering for my 
first two years, and I just 

never considered the 
option.

My junior year.
The subject is interesting 

to me. It is a low unit major. Civil Engineering Waited more than a year 3.146 3.28
Generally committed to 
doing well, though not 
necessarily my best.

Between 1 and 5 hours. 7 3 8 8 7 10 7 7 7

I only took PHIL 26 and 
PHIL 60, but neither class 

required writing an 
analytical essay.  I think 

having the analytical 
essay sprung on you in 
upper division courses 

leaves you unprepared.

10 10 7

This question is a little 
weird, since in many 
philosophy classes 

(especially 150+ courses) 
you're not getting taught 
by the professor.  I would 
strongly agree in courses 

where there is a lot of 
teaching (History of 
Philosophy / Ethics 

classes come to mind)

10 10 5

I never compare grades 
on papers with other 
students, so I can't 

answer.

3

PHIL 26 was pretty much a rehash of 
everything I learned in Intro to 

Philosophy.  Granted, I probably 
shouldn't have taken the course.

3

Again, PHIL 26.  But no 
other courses were taught 

at a disappointingly low 
level.

3
Only PHIL 26 and 

because I already knew 
most of the material.

10

43240.35956 Spring 2018 Yes, I started here as a 
freshman.

Ethics, Politics and Law I am not, I had not applied My sophomore year.
I believed it to be a good 
major for the line of work I 

am interested in.
It is a low unit major. Business Administration Within a semester 3.3 Generally committed to 

doing my best.
Between 1 and 5 hours. 10 10 10 9 10 8 5 9 10 10 5

To have more variety, such as for 
the 190 classes. When I had 

originally registered there had only 
been one class to fulfill that 

requirement and that was Space 
and Time. It was a little difficult 

because I do not have any 
background knowledge for that 

type of class. 

10 10 10 10 10 10 10 10

43240.59257 Spring 2018
No, I transferred after 
attending community 

college.

Logic and Philosophy of 
Science Yes My sophomore year. I had an inspiring teacher. It is a low unit major. Anthropology 

I was pursuing 
anthropology and 

philosophy as a double 
major.

Immediately 3.8 3.9
Generally committed to 

doing my best. Between 1 and 5 hours. 10 10 10 10 10 10 10 10 9

The writing level expected 
at the lower division level 
is significantly lower than 
that of the upper division. 

However, I transferred 
from a different college 

and cannot comment on 
the potential lower division 
improvements in the CSUS 

philosophy department. 

10 8
They were more than adequate- 

they were excellent! 10 10 10 10 10 10 7

There were a few 
professors who were much 
more lax with their grading 
in regards to papers, and 
some had multitudes of 
opportunities for extra 

credit that were very easy.

10

43240.86128 Spring 2018
Yes, I started here as a 

freshman. Ethics, Politics and Law
I am not, I have never 

even heard of it until now. Before attending college.
I believed it to be a good 

major for graduate or 
professional school.

I had an inspiring teacher. N/A Sociology N/A Immediately 2.7 2.7
Generally committed to 
doing well, though not 
necessarily my best.

Between 1 and 5 hours. 10 10 10 8 8 7 8 7 9

Courses should be 
categorized as to which 
classes will be the most 

beneficial in prepping you 
for particular upper division 

courses

10 7

I wish there were more classes 
pertaining to ethics, politics and 

law opposed to general 
philosophy.

10 10 10 10 5

I took a space and time class and felt 
like it was irrelevant to my interests. 

This was the only class I could take for 
my 190+ series class as there were no 
other options. I don't think I got much 

out of that particular class.

7

Most were taught really 
well but some courses 

seemed more organized 
than others. There were 

some courses where 
professors made material 

easy to understand 
whereas some felt self 

taught.

10 10

43241.05775 Spring 2018
Yes, I started here as a 

freshman. Ethics, Politics and Law
I am in the honors 

concentration My sophomore year.
The subject is interesting 

to me. It is a low unit major. None None Biology and Business Within a semester 3.7 3.8 or 3.9
Generally committed to 

doing my best. Between 1 and 5 hours. 10 10 10 10 9 10 10 10 8

The critical think course I 
took did not adequately 
teach me concepts that 
were later used by other 

students in the class. 
However, it seems they 

are now being taught so I 
don't think it is an issue 
any more. The Phil 60 

class was great and I did 
learn a lot about deductive 

logic and predicate 
calculus however, not 

everything learned 
transferred to Phil 160, I 

just think more 
communication between 
professors of 60 and 160 

about what concepts need 
to be taught would be 

beneficial.

10 10 10 10 10
Great feedback on 

papers! 10 10 10 10 10
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Are there any applications of 
teaching technology that have been 

particularly effective or useful for 
you?  Please explain how or how 

not.

Are there any teaching 
technologies that should generally 

be avoided?  If so, why?

I was never humiliated, 
abused or treated 

disrespectfully by a member of 
the Philosophy Department 

faculty.

If you did not fully agree with the 
previous statement, please 

explain why.  Please be specific.

Members of the Philosophy Department faculty 
were responsive to my e-mails.

If you did not fully agree 
with the previous 

statement, please explain 
why.  Please be specific.

Are there any members of the Philosophy Department 
faculty whom the rest of the faculty should particularly try to 

emulate? Who and in what respect?

What course did you 
benefit most from and 

why?

What course did you 
benefit least from and 

why?

How many times total did 
you meet with your 

Philosophy adviser?

My faculty adviser was 
helpful and my meetings 

with him or her were 
useful.

If you you did not fully 
agree with the previous 
statement, please say 

why.  Please be specific.

How important is it for a 
student to seek 
advisement from 

Philosophy faculty 
members?

If you do not think 
advisement from faculty 
members is important, 

please say why.

Regular advisement 
meetings with Philosophy 
Department faculty should 

be mandatory.

Can you think of any way 
in which Philosophy 
advisement can be 

improved?

How important was the 
Philosophy Club to your 

experience studying 
philosophy at Sacramento 

State?

How important were talks 
given by visiting professors 

to your experience 
studying philosophy at 

Sacramento State?

The talks given by visiting 
professors that I attended 

were typically very 
interesting.

The Philosophy 
Department is good at 
getting out information 

about philosophy-related 
events.

Is there anything that you 
think the Philosophy 

program does particularly 
well? If so, what?

What aspect of the 
Philosophy program do 

you think is most in need 
of improvement?

Did your faculty adviser for 
your Philosophy 189 
Senior Essay provide 

helpful advice in a timely 
manner?  Please explain if 

your answer is no.

Majoring in Philosophy has 
turned out to be a good 

choice for me.

If you do not agree that 
majoring in Philosophy 
was a good choice for 

you, is there anything (not 
already mentioned above) 
that the Department could 
have done to improve your 

educational experience 
here?

Is there anything that you were not asked in this survey that you 
would like to have been asked?  Please indicate the question, 

as well as your answer to it.

Would you please give us 
an e-mail where we could 

reach you in a year's time? 
We would like to ask you 

to respond to a (much 
shorter) survey after you 

have had time to reflect on 
your experiences here.

That's it!  Just hit the submit button below. If 
you have any parting words or advice, feel 

free to write them below.

I think the way Saray varies things 
with lectures, small groups, etc.  

Also, many of her assignments are 
"outside the box" and helpful.

Straight lecturing--Merriam, Pyne.  
We should be having a dialogue.

10 10

Saray as mentioned above.
Brandon:  that guy is gold.  I hope you get him full-time.  He 

is so generous in class and kind--everyone felt ok asking 
dumb questions.

Matt is hysterical and so smart and accessible plus 
Inductive is so important.

Russell is so thoughtful and deliberate and he is the best 
online lecturer and class of all online classes I took at SCC 

and CSUS.

Inductive--because holy 
crap are we screwed!

Language--because the 
words we choose are so 

important.
Mind--because I am 

pursuing graduate work in 
mind related stuff.

Epistemology was my 
favorite.  Brandon was 

surely a big part of that.  
But man, is it also so 

important--now more than 
ever maybe.

History of Ethics.  90% of 
the material I already had 

done.
Prof and Pub Service.  

Lamest online class I had 
at CSUS and yet I think its 

a really important topic.

more than 5 times 10 10

It is a shame more 
students don't.  Younger 

student are scared I think.  
Maybe give EC for coming 

to OH--break the ice.  I 
dunno.  But OH for me 
rounded out the entire 

experience for me.

6 I don't know. 1 8 8 10

The 3rd floor of 
Mendocino has a sense of 

place to it.  I found a 
home there.  Mostly, I am 
just so grateful I changed 
majors to Phil and found 
you all.  I am so proud of 

the nature of the work 
done in Phil.  Its important 

and valuable.  And its 
rigorous.  I really earned 

something in my degree in 
Phil that didn't just require 
me memorizing stuff--like 

most other degrees.  I had 
to think hard and 

independently to come up 
with critiques, for instance.  

Do peer mentoring.  It 
would be mega!  

Seriously.

Are you kidding?  Mayes is 
a pro.  With his Android 
implant, he is the most 

responsive prof we have.

10

How do I think Phil prepared me for life or change my life?
I think the critical thinking skills honed here will be gifts for life.  
Moving to Phil os one of the best decisions I have made in my 
whole life.  And the rigors of the writing have so exponentially 

improved my level of skill and its speed.  It helps you to see the 
world and people in different ways.  It is also refined the way I 

see myself and understand what it means to: be human, speak, 
know, etc.

tmsdunn@gmail.com

Don't let Brandon go.  He's a keeper.
We should make CSUS Phil t-shirts.

Thanks fo everything.  I'll miss you guys--you 
know who you are.

Not sure what this means. Again, not sure what this means. 5

Never? No. Overall, the 
philosophy department is 

absolutely amazing. I have had 
only two professors who were 

appalling. Professor Pelletti I felt 
was not very receptive to what 

his students had to say and had 
quite a sexist tone when he'd 

speak to me. I ended up having 
to withdraw from his class 

because of it. Professor Karam 
generally was just okay, but 

when I was experiencing some 
difficult times and would miss 
class, he would ask the entire 
class where I was and have 

people text me. I felt like that 
was inappropriate, like 

embarrassing that fellow 
classmates would text me where 

I was because he was asking 
why I wasn't in class. He should 

have personally emailed me 
after class, even though I had 
informed him of my situation.    

9

I absolutely LOVE Professor Dowden. I never felt shamed if 
I wasn't able to make it to class for personal reasons. It was 
clear that if you did not attend class that the material would 
be hard to learn on your own, but he worked with people's 

different learning abilities and techniques. His writing 
assignments were very straightforward. 

I also appreciated Professor Denman and Fox. They both 
on different levels have worked with me in my different 

struggles, extending themselves as much as they could on 
a professional level. Having a great support system in 
college is amazing. I would not have been able to get 

through most of my harder philosophical moments if it were 
not for them. 

As the Department Chair, Dr. D tries his absolute best to 
make sure he can do everything in his power to 

accommodate the philosophy majors. I have felt 100% 
comfortable coming to him with anything that I have needed 

in the past. 

I think the most important thing that I have appreciated in 
my college experience is the openness of this department. I 

have truly felt the support.  

This is a hard one. I think 
the course that I benefited 

most from was 
Epistemology with 

Professor Mayes. That 
course was the hardest 

one that I've had to take. 
It challenged me on all 
levels-work ethic and 

rational thinking skills. I 
use what I've learned from 

that class pretty much 
every day. 

152. I had to drop the 
course so I didn't complete 

it all, but I think ethics is 
really struggling in our 

department. We need to 
find a professor who is not 

biased on certain ideas 
and who can interact with 
students in a professional 

and open manner. 

3 times 9 10 6 6 9 10 7

Being inclusive of 
student's needs and 

engaging in intellectual 
conversation that all 

people can appreciate. 

Making sure that all 
professors follow their 
syllabi. Most students 
have jobs and other 

obligations in their lives. 
When professors do not 
stick to the syllabus, it 
creates a lot of stress. 

Yes 10 lauren.k.mccutcheon@gm
ail.com

Clickers were particularly effective 
and useful because it helps to 
refresh my memory of materials 

covered. Refreshing is important in 
learning. 

I personally think laptops should be 
avoided because taking notes by 

writing things down on paper is 
more effective in learning. 

10
All very respectful and 

considerate of students' 
behavior.

10 Responsive
All professors were great, and I genuinely mean it. Some I 

have not had and heard some unpleasant things, but I 
don't think anyone need to be emulated...

The courses I benefited 
most from are: political 

philosophy because I am 
more aware of how society 

functions and the 
problems that need to be 
addressed; epistemology 

because I learned that 
knowledge is more than 
what we think we know; 
metaphysics because 

there is more than what 
we see and know; 

philosophy of language for 
sure because language 

plays a vital role in human 
lives, ...this all ties into 
understanding that the 

materials learned are very 
effective and useful in our 

personal, social and 
professional 

development/life. This is 
actually naming just a few 
that are sticking to me at 
the moment, but I mean it 
when I say every course 

has taught me something 
of value.

NA 4 times 10 Always help. Very kind 
and approachable.

10 It is very important for 
many reasons.

10

It should be mandatory 
because it helps students 
to continually build their 

philosophical perspectives. 
One can never reach a 

destination of being 
perfectly philosophically 

polished. There is always 
room for growth.

8 10 10 10
The Philosophy 

department at Sac State is 
great.

Cannot think of at the 
moment.

Yes, and extremely fast in 
responding to emails. That 

is very important and 
helpful to students. 

Everything was made clear 
and organized.

10

It has definitely turned out 
to be a good choice for 
me. If I continue to write 
any further, it can be as 
long as a book. I am so 
genuinely happy with 
knowing more about 

philosophy because I've 
always been quite the 

thinker to question things. 
Although I continue to 
question most things, 

philosophy has grounded 
me in such a way that I've 

become more 
understanding of people 
and the world, and this is 

important to me in my 
personal life because it 
helps to alleviate the 

anxiety I randomly stumble 
upon that I struggle with. It 
helps me interact so much 

better with people and 
society that I am given a 

level of respect from 
people I know I wouldn't 
have received had I not 

known more about 
philosophy. It helps me 
build a vision of people 

and their behavior where I 

I cannot think of anything right now. I am currently going brain 
dead from all the finals. I just love philosophy.

kellysaelee1@yahoo.com PHILOSOPHY IS GREAT!

Google Docs worked well for group 
projects and keeping course work 
organized. The use of discussion 
boards was great as well to share 
opinions and thoughts with other 

students. 

No teaching technologies that I 
would say should be avoided. 

10 10

The writing intensive class 
for history of ethics was an 

example of learning 
different theories and 
evaluating them while 

developing better 
analytical skills in writing. 

Phil 4 critical thinking 
would be the least mainly 

because there wasn't 
much enthusiasm from the 
teaching and not enough 

direction. 

2 times 7 8 6 1 8 10 10

More encouragement from 
professors to go to 

advising and about any 
programs or internships 

that are available. 

Main advice came from 
peers but I believe the 

professor can go into more 
specifics what the ideal 
senior essay would look 

like or how we should 
choose which essay to 

submit. 

7

I prefer pencil and notebook

STOP THE DEATH BY 
POWERPOINT!! It has become a 

lazy approach to teaching and 
often filled with typos.

10 10 Professor Pyne, Professor Swan, Professor Dislvestro, 
Professor Dowden, Professor Mayes

Philosophy of Law was my 
favorite class, professor 

Weijers was great, I 
learned a ton in that 

course. 

Philosophy of Mind & 
Religion did not find either 
of them interesting though 

I do like Professor 
Mcormick. 

more than 5 times 10 10 10 1 7 8 9 The website and major 
information 

Yes very responsive 9 hfg555@hotmail.com
This is a great survey I would suggest 
extending it to all phil students not just 

graduating seniors. 

Philosophy is great. The effective 
tools that I learned was to engage in 

philosophical topics with an open 
mind. Having discussions in class 

lectures. Getting people's points of 
views and elaborating  together.

No. 10 10

I believe that I benefited 
from every course that I 
took. I don't have any 
regrets towards any 

course.

What I benefited from all 
my courses was the value 
of knowledge that I was 

able to gain.

N/A. Once, to get my 
graduation petition signed.

10 6 It all depends on the 
person.

6

I believe it is important, but 
like I said it all depends on 
the individual. If a student 

is seeking further help, 
professors or advisers are 
there to help the student.

6 10 10 10

Philosophy does not need 
improvements. I do hope 

the program keeps 
growing.

Yes. Professor Mayes did 
provide helpful advise.

10

Why did you decide to major in philosophy?

The moment I began philosophy, I got hooked to philosophy. 
Every single topic that was discussed or lectured in philosophy 

courses, were topics that I enjoyed and to this date, I seek 
independent knowledge about them.

I am a Philosopher.

jeronimojgarcia@gmail.co
m

I just want to say thank you to all the 
philosophy professors.

Have a great winter break, and happy new 
year.

Clicker technology keeps me 
engaged in the subject during class, 

but should not be combined in a 
class where lectures aren't posted 
online, since taking notes is a pain 

while having to fully absorb clarifying 
information. 

Google drive content/folders need to 
be done a lot better than just 

pushing a lot of documents onto it. 
Teachers have been bad at 

structuring them well, causing 
difficulty when trying to find what you 

need to read.

No 8

I was humiliated for poor 
attendance, despite me having 
to deal with issues that arose in 
my personal life in December of 

Fall 2015 that affected my 
performance.

9 Sometimes they go 
ignored.

Pyne in goofiness, Mayes in rigor, Corner in humor, Merlino 
in calmness

And, none were particularly kind - Pyne was only that way 
because he didn't seem to care, seeing as he's retiring - 

though he did sympathize with me.

Existentialism since it gave 
structure to the internal 
struggles I was dealing 
with that interested me 
since my first interest in 

Philosophy

Business ethics. I knew 
most of the material from 

intro to philosophy.
2 times 7

My advisor didn't seem 
interested in getting to 

know me and talk about 
what it is I might be 

interested in doing. I 
wasn't told what possible 

paths I could take or given 
options. 

6
Can't recommend it much 
since it didn't help clarify 

things for me. 
7 7 5 5 7 No N/A

I didn't know they were 
there to help me with my 

essay and advise me.
7

More organized 
philosophy events to get 
people in the department 

together like there was 
meeting for pizza at 

beginning of introducing 
me to the department. 

informal meetings that are 
formal, opportunities for 

presentations and 
discussion that doesn't 
rely on philosophy club

rjsheridan7@gmail.com

I love the clicker questions in Corner 
and Mccormick's classes. 

None that I can think of. 10 10

No, everybody has their own personality and teaching style. 
I think this is important for any department but especially 
philosophy, it helped learning different perspectives and 

biases.

Inductive logic, it was 
definitely one of those 

classes I will always 
remember and use 

throughout my life. I will 
even buy the book that 
was used. Very good 

course.

Philosophy of law just 
because the goal of that 

class was not clear, I didn't 
understand the direction 
the teacher was going.

2 times 10 10 6 Not that I can think of. 1 10 7 10

The liberty and discussion 
for students in class was 

better than any other class 
I've been in outside of 
philosophy. Absolutely 

loved that and felt 
comfortable doing it.

The attendance policy and 
recording lectures like 

Professor Corner.
Yes 10

I wish we could vote on what senior seminar classes should be 
offered the following semester. I was looking forward to Kant 

until I found out it's only taught once in a while. 

sammy.cajamarca@gmail.c
om

Love this field and I really benefited from all 
the courses I took. Thank you.

Pyne makes available the 
"Metaphysics Toolkit" and it is so 

extremely helpful. More professors, 
especially at the intro class level, 

should do something like that. 

McCormick, though I enjoyed his 
lectures, made us buy a clicker from 

the library. $70 for a thing I only 
used sometimes. That was 

frustrating. 

9 8
Pyne and Carey. Clarity, mixed with humor and genuine 

intellect.  

Philosophy of Language 
with Dr. Ayala and 

Epistemology with Dr. 
Carey. My positive opinion 
of those classes is mostly 
due with my preexisting 
fascination with those 

subjects, but also what I 
learned in those classes 

has helped me so much in 
almost every other course. 

128 with Pelletti. But an 
important course 

nonetheless. 
3 times 7

He wasn't able to answer 
most of my questions. 8

Extremely important if you 
want to excel in the 

subject. 
8

A once a semester 
advising day would be 

very beneficial. 
5 7 8 7

All my professors were 
knowledgeable and 
seemed enthusiastic 

about teaching.

Advising. 
I just received peer 
feedback thusfar. 8

Just because hindsight is 
20/20, I wanted to get a 
more academic major to 

get a good job at an NPR 
station. Well, before I even 
graduated, I got hired on 
at CapRadio, so I wish I 

had pursued jazz studies, 
my real passion. But I 

really did enjoy studying 
philosophy and have no 

regrets. 

devankortan@gmail.com

I have always appreciated when 
professors incorporate PowerPoint 

Presentations into their lectures 
because it provides an additional 

opportunity to take in and learn the 
material. I enjoyed the 

program/application that Dr. Brandon 
Carey uses. The progression of the 

slides when he presented the 
material literally moved showing the 
connectedness of the concepts that 

he was presenting. I thought that 
was visually impactful. 

N/A 10 10

I would say that the reason I enjoyed the faculty of the 
Philosophy Department was because of the diversity of 

teaching styles. I thought that all the professors that I had 
were great in the classes that they taught. So I would shy 
away from saying that a particular tactic or style should be 

emulated because it's the diversity that I gravitated towards. 

I think PHIL 101 & 102 
were the classes that were 

most beneficial to me 
because it offered a very 
real practical aspect to it. 
For PHIL 101, I enjoyed 

that we also had the 
opportunity to do Service 
Learning Hours. I already 

volunteer outside of 
school but to learn about 

these philosophical 
concepts and then 

put/see them in action 
provided another 

dimension to learning that 
was extremely valuable. 

For PHIL 102, not only did 
we cover different 

philosophical concepts, we 
were given opportunities 
to apply that to real life 

situations in the 
workplace. Additionally, I 

found myself thinking over 
these concepts even while 
I was in the office working. 

I think PHIL 131 was the 
class that I had the least 

benefit from. I enjoyed the 
class but I think in looking 

at all the courses that I 
have taken in the 

Philosophy Department, 
Philosophy of Religion was 
at the bottom. I found the 

Ethics courses, 
Metaphysics, 

Epistemology, Logic, 
Philosophy of Language 
to be more useful for me. 

more than 5 times 10 10 7

I'm not sure. I enjoyed the 
times that I met with my 

Philosophy Adviser. Also, 
when I went to see the 

Dean, Dr. DiSilvestro, he 
was always very helpful 
and encouraging. My 

experiences have all been 
positive. 

5 10 10 10

I enjoy the diversity and 
breadth of faculty and it is 
evident how passionate 

they are about their 
particular fields of 

expertise. 

I would like to see more 
190 and above courses 

being offered. I 
understand that it can be 
a small niche of students 
who need these classes 

(i.e. to complete a 
specified concentration in 

Philosophy). But for 
example, one of the 

reasons I chose not to 
choose a concentration in 
Ethics, Politics, and Law 
was because I knew of 

only one 190 and above 
course being offered this 
semester. (And that was 

the only course I was 
missing for that 

designation)

Unfortunately, Professor 
Mayes is on sabbatical this 
semester. So it has been 

frustrating not knowing 
how I am doing in this 

class. Part of that 
frustration is because this 

class is graded as 
opposed to Pass/No Pass. 

I appreciate that Dr. 
DiSilvestro has 

communicated to the class 
on behalf of Professor 

Mayes. However, the only 
advise that I have 

received regarding my 
Senior Essay has been 

from my colleagues in the 
class.  

8

I like the technology and software 
involved with the courses they are 

easy to access and are condensed 
in one place.

im not sure. probably not. i would 
however like to read paper more 

often the screen is bad on the eyes
9

Philosophers are still attached to 
preconceptions and ego so i 

suppose most teachers are more 
willing to listen to you than 

others even based in 
appearances. nothing 
particularly bad at all..

10

Saray was an exceptionally interesting and engaging 
lecturer. She drove to the point and didnt waste time. She 
challenged everyone in the class with equal footing and 
made everyone test assumptions and conclusions. her 

classes were fun.

Inductive logic, that course 
made me see just what it 
means to question the 
perceptions we make. it 
shows a great deal why 
things can go differently 
and why they go wrong. 

the theory was applicable 
in economic and social 

space as well which 
applies to practical every 

dayness.

I cannot tell, possibly 
deductive logic 2. because 
we were behind and i cant 
say that i really started to 

know how to use the 
system of logic in an 

advanced way just barely.. 
i have no real need to 

know it necessarily 
practically, and in theory 
its good to refer to logic 
but not as something 

pressing or unable to look 
up fast online if a problem 

is shared concerning it

3 times 9 7

It varies based on what 
you want advising with. i 
think utilizing advisers is 

always beneficial.

6
maybe provide a link that 
defines what advisers are 

there for?
5 7 9 9

I think the department has 
good faculty. I like the 
personalities here and 

believe there isnt anyone 
particularly disturbing at 

all. i think my education is 
good.

Improving the department 
may include being more 

cross classroom and event 
oriented. like many 
schools of thought 

converging. that makes a 
better community and 

philosophy should be far 
more communal.

Yes 9 ethnodelicprophet40@gm
ail.com

It was good to learn at this university.

Nothing in particular stands out.  Get 
a metaphysics lab (this is a joke).

Clickers need to be  avoided.  
Corner is notorious for this and they 

are terrible.  Clicker quizzes 
encourage the wrong type of 
teaching.  They support the 

memorize every random detail of a 
text rather than understanding the 
overall argument and how it works.  

Students are constantly worried 
about missing clicker quizzes and 

hoping they remember the specific 
answer to clicker questions. This 

takes away from understanding an 
argument as a whole and focuses 
on the details which is not effective 

for learning.

10 10

Professor Pyne and Professor McCormick are  hands down 
the best mentors I have ever had.  They are both extremely 
knowledgeable on their topics, but can also answer almost 
any question that  is not directly related to the material as 
well.  They both have clear and fair class structures and 

expectations and do an amazing job at teaching.  I always 
felt like I learned something interesting or useful leaving 

their classes.

Philosophy of AI because 
I was able to get involved 

in a current issue and 
really learned some cool 
stuff.  Further I realized 

that I had strong opinions 
about the subject and was 
able to get into the details 
to evaluate why I thought 

what I did and how the 
material I had been 

learning affected those 
opinions.

History of ethics because it 
was rehashed information 
that I had learned a million 
times by then, and I didn't 

learn anything new.

Once, to get my 
graduation petition signed. 10 10 10

Faculty should be taking 
an active step towards 
setting up students for 
success after college.  

This could include 
internship opportunities or 
just general advisement 

for things to do after 
graduation.

1 9 10 9

Nammour symposiums 
were usually really good.  
This most recent one was 
not very good because 

two of the speakers were 
not philosophically inclined 
and didn't contribute any 

real arguments.

Setting up students for 
after graduation.

I didn't use a faculty 
adviser for my senior 

essay.
8

I love philosophy and I do 
not regret getting my 

degree in it, however I 
cant help but feel I was 

not set up for success for 
after graduation.  I'm not 
in a position to apply my 
degree  since I decided 
not to pursue graduate 

studies in philosophy due 
to the abysmal job market.

emailfordagames@gmail.c
om

It's useful to students when 
professors upload their powerpoints 

or class notes.

Just talking. It's incredibly dull when 
a professor only uses themselves 
during a class and doesn't provide 

any other type of backup, like 
powerpoints or anything else. 

10 10

I enjoyed the teaching styles of Pelletti and McCormick 
because they always tried to tie their topic into a relevant 

issue. Pelletti also offers a tremendous amount of 
background knowledge and side topics.

All. It seems like the easy 
answer, but it's true. Each 

one complimented the 
other so you can't have 

one without the rest. 

Well, 103 and 155. Once, to get my 
graduation petition signed.

10 10 5 1 5 8 8

I think it's good. I like the 
fact that it's always looking 
to add beneficial courses, 

like 199. 

Absolutely. 10 sheilapradel@yahoo.com It's been fun and I am genuinely going to miss 
this. 

I have liked when professors 
employed the Turning Technologies 
Clickers to do small in-class quizzes 
because it both encouraged me to 
pay more attention to the work and 

make sure I understand the material 
and allowed the professor to know 
what areas needed to be focused 

on over others.

I cannot think of any that didn't 
generally help better my learning or 

general understanding.
10 10

I think I benefited most 
from PHIL 180, 
Knowledge and 

Understanding, with 
Professor Mayes. It was 

one of the earliest classes 
I took that forced me to 
look deeper into a topic 

than I had ever done 
before and shaped the 
way I thought about all 

other philosophy 
questions for my 

subsequent classes.

While I very much enjoyed 
the class and learned a lot 
from it, PHIL 61, Inductive 

Logic with Professor 
McCormick, probably 

benefited me the least. I 
say this not through any 
fault of the course itself, 

because Professor 
McCormick did a very good 

job and it was important 
toward influencing my later 

philosophical thinking. I 
would have to say this was 

the least beneficial 
because many of my 

classes afterward referred 
to some basic knowledge 
of deductive logic, a class 
I did not choose to take 

because the major 
requirements said to take 

one of the two and I 
chose the former. I think, 
ultimately, I would have 

had a better 
understanding of later 

topics had I instead taken 
deductive logic.

4 times 10 10 5

I do not know if they ought 
to be mandatory. I think 

that encouraging meetings 
could be helpful for some 
people who aren't sure 

what they should be doing 
next, but there are also 

students who know exactly 
what to do and would 

simply view it as a waste of 
their time.

4 7 10 9

I think the philosophy 
program is very good at 

improving the writing skills 
of the students and, most 
importantly, it is good at 

encouraging and bettering 
critical thinking skills.

I think the best thing to do 
for the philosophy 

department would be to 
introduce more class 

options. Getting to study 
more diverse topics would 
have improved my time in 

the program.

Yes he did. 10 neildesmond42@gmail.co
m

powerpoints, clicker questions. Both 
kept me engaged in class and 
allowed me to read and hear 

information which helps me learn.

grouping students up. I don't 
benefit from group activities in class 

most of the time. 
10 10

Mccormick was the professor who really taught me how to 
write a successful essay. I believe that all professors should 

go over exactly what they are looking for in a paper so all 
students have a clear understanding. 

philosophy of religion or 
theory of action. Both 

courses had serious and 
in depth in class 

discussions and clear rules 
and guidelines for the 

paper assignments and 
real feedback. 

Philosophy of law, 
philosophy of ethics and 
personal values. little in 
class discussion and a 

very by the book way of 
teaching. I was looking for 

a more in depth class 
experience. 

Once, to get my 
graduation petition signed. 5

as someone who will be 
going to law school, I got 

all the information and 
resources I needed from 

the criminal justice 
department. I think that 

the phil department needs 
a strong advisor who 

focuses on prelaw, i didn't 
get that information from 

my advisor. 

7
it is important, but in my 

opinion in terms of future 
plans it is not necessary. 

8
As i said before, if there 
was a focus of prelaw. 3 9 7 10

Teaching students how to 
write and how to improve 
their writing skills. Making 

very old concepts still 
relevant and interesting. 

helping majors with post 
graduation plans. 

I have not gotten 
feedback from the faculty 

advisor yet. 
10 sydnietierra@gmail.com

Thank you for the wonderful experience, I 
know I choose the best major!

I enjoyed Professor Corner's clickers 
because it really forced you to digest 

the material as he taught it. 

I cannot think of any present in the 
philosophy department that should 

be avoided. 
10 10

Professors Ayala-Lopez in respect to her constant 
responsiveness and dedication for inclusive representation 

for women and underrepresented individuals in the 
discipline and her passionate lecture style.

Professor Swan in respect to the confidence and humor he 
lectures with and how he engages with his students by 

assigning long, difficult readings. 

Professor Corner in respect to the understand and 
compassion he displays towards students who are trying 

their best with difficult material. His ability to convey difficult 
concepts to a variety of individuals with varying degrees of 

philosophic understanding has always been admirable. 

Professor Pyne in respect to his knowledgeability regarding 
his subject material and the dynamic, energetic, and 

passionate lectures he gives every time you attend his 
class. Furthermore, his kindness and approachability have 

always made it easy to ask for advice about current 
assignments and future academic goals. 

Philosophy 123 
(Philosophy in Feminism) 
because it showed me 

women can and do 
succeed in the discipline; 
in particular, they succeed 
while asking the types of 

questions that interest me. 
However, another course 
Philosophy 199 (Special 

Topics in Counter-Speech) 
likely benefited me the 
most in respect to my 

future goals of graduate 
school. I was able to 

produced a concise thesis 
and read cutting edge 

material, so I will always be 
grateful to Professor Ayala-

Lopez teaching it. 

Existentialism. I really 
enjoyed the material but 
the readings were only 

secondary sources and it 
often felt like the students 

were teach the class 
rather than the professor. 

more than 5 times 10 10 7

If there was a platform to 
let one's advisor know 
what they wanted to 
discuss before the 

meeting so they could 
have time to prepare that 

would be helpful. This 
could be solved by the 

student sending a email to 
the advisor but for those 
who are not as diligent 

having a platform 
specifically for that 

purpose may be helpful for 
both the student and the 

advisor.  

10 8 10 8

I think the program does 
particularly well with (1) 
preparing students for 

further education at 
graduate school, (2) 

providing students with a 
welcoming and friendly 

environment for academic 
discussion, (3) providing 
students with valuable 

skills like critical thinking, 
and (4) inspiring students 
to not only questions their 
own beliefs but be critical 

of the status quo. 

Offering more classes to 
showcase the diversity 

present in the discipline of 
philosophy. Additionally, 
offering more seminars 
would be nice because 

the seminar classroom (i've 
found) to be the most 

challenging, stimulating, 
and effective environment 

to prepare students for 
higher level education. 

I always received a prompt 
response. 10 deidraberger@gmail.com

Thank you so much for all the time and 
knowledge every member of the Philosophy 

department gave to me. I will always be 
grateful to the kindness and encouragement 
this department has showed me. Truly, the 
Philosophy department has been a second 
home to me and a second family. So once 
again, from the bottom of my heart, thank 

you! I hope to represent our department to 
the best of my ability at graduate school and 

beyond. 

Besides the projectors, none that I 
can think of. 

None that I can think of. 10 10

Professor Pyne/Corner in respect to knowledge. 
Professor Carey in respect to lecturing and temperament. (I 

really liked Professor Carey.)
Professor Mayes in respect to structure. 

Dr. D in respect to personality. 
Professor Ayala in respect to relevant material. (It was clear 

that they thought about the material that we would be 
reading as a class, and they wanted to make sure that the 

material would directly/personally resonate with us. For 
example, in their Phil of Mind class, they has reading on 
sexual orientation, depression, and so on. These were 

interesting subjects that students tend to think about on a 
regular basis. I know that not every professor can do this, 

but I think Professor Ayala did a really good job with 
thinking about how relatable the readings were.) 

Phil 180 with Professor 
Carey. I never felt like I 
"got it" until I took this 

class. The lectures were 
very clear, and the 

readings were all very 
interesting. I'm walking 
away from this course 

feeling like a philosophy 
major (finally). I think this 
had a lot to do with how 

his class worked. We were 
able to ask a lot of 

questions, and he was 
able to both understand 
and answer them quickly. 

I wish I had a better 
explanation as to why I 

feel like I gained the most 
from this class in particular. 

It's possible that, since I 
took this my last semester, 

I had already had a 
decent background in 
philosophy that it just 
clicked. And it's also 

possible that I just found a 
certain kind of niche in 
epistemology. I'm not 

entirely sure; but either 
way, I think the way in 

which Carey's class was 

Phil 122. The quizzes and 
exams were unreasonably 

hard, especially for how 
little we covered in class. It 

was also rare that a 
question was ever 

sufficiently answered in 
that class. 

2 times 10 9

I mean, the pamphlet 
provided is pretty self-

explanatory. It's definitely 
helpful seeing an advisor if 

you're unsure, but they 
provide the same 

information that the 
pamphlet does--with the 

exception of what classes 
are going to be offered in 
the upcoming semester; 
your advisor would know 

that more so than the 
pamphlet. 

5 9 2 4 4

I think knowledgeable 
faculty goes a very long 
way. I think one of the 

biggest strengths of this 
program are the faculty 

members. 

I'm not sure. The general 
concentration was good 

for me. 

I don't think I talked to 
Professor Mayes about 
mine at all. He was on 

sabbatical. I did, however, 
run it by Professor Carey, 
and he helped out quite a 

bit. 

10 frankin.wilson@yahoo.com
I'm really thankful for my experience here. I 

feel like I'm well prepared for my future plans. 
:) 

nope
Clickers are useless for smaller 
class sizes and cost too much 

money
10 10

Pelleti
McCormick 

Casey
Merlino

Their ability to garner interest in material is astounding. 
Their humor and often their teachings about non course 

material was fantastic 

Inductive logic/game 
theory

Phil of Science

Bioethics/ it wasnt taught 
well more than 5 times 10 10 1

Nothing like this should be 
mandatory we are all 

adults
1 7 10 10

Made me and my thoughts 
feel valuable. 

Perhaps more funding for 
things like clickers. More 

exposure on campus as a 
major

yes 10 How has Philosophy changed how you think? mrnaveedriaz@gmail.com

Thank you so much to all my professors for 
helping me through these past couple years. 
The lessons ive learned through philosophy 
has fundamentally changed who I am as a 

person. it has helped me overcome so much 
mental strife. It helped me deal with anxiety 
and depression. There is so much I wish I 

could thank this department for but there isn't 
enough room. Thank you to the teachers who 

were patient with me, to the teachers who 
believed in me, it meant the world. It makes 

me long for returning for my masters. 

Professor Mayes, homework thought 
questions, and discussion thereof in 
the following class helped create a 
better understanding of the course 

material. 

Clickers. You have to pay for them 
separately from books and fees, 
and if you are not on the correct 

channel you lose all points even if 
had the correct answers. 

10 10

Phil 4 intro to phil/ critical 
thinking: it helped pave my 

way into the rest of my 
education in philosophy 
and it started my critical 
thinking and and tested 

my analytical skills right in 
the beginning. 

None, I cant think of any 
course that was least 

beneficial.

Once, to get my 
graduation petition signed. 10 6

As long you have an 
understanding of what you 

are doing, why you are 
doing it, and where you 

are going with it, such as 
myself, its not completely 
necessary for one to get 

the advising. 

6
It it was mandatory, I may 
have met with my advisor, 

but I never did. 
2 10 10 10 N/A

Yes, everything was set 
out in the syllabus from 

the beginning.
10 javeeriat@gmail.com Thank you for all of the knowledge! 

Philosophy.org helped through 
understanding some materials.

Not that I know of. 9 9

Phil 152, made me a 
better writer. It pushed me 

to do better each time I 
had to write an essay.

Phil 103 since it was 
online. It would be better it 

is was in class. 
3 times 9 9 9 1 9 8 8 Phil of law 

Yes, Mayes did a great job 
even though he was on 

sabbatical leave. 
10 mariumshah12@gmail.com

Yes, there were sites provided like 
philosophy.org that was very helpful.

Not that i now of 10 9 None that i know of

Phil 180 knowledge and 
understanding was my 

favorite class because it 
made question almost 

everything that i thought i 
knew

Phil 26, i took it online and 
it didnt really teach me 

anything. It was just 
readings and papers.

3 times 9 9 8 1 8 8 8
I love how they offer a lot 
of philosophy talks about 

interesting topics.
None. It's awesome. Yes, it was helpful 9 jesus.mitra8@gmail.com

No No 10 10

I would say Phil 180 was 
the course I most 

benefited from because it 
was very tough but the 

professor made it easy to 
understand the concepts. 
The examples used were 

very helpful. Overall, great 
at lecture and kept the 
class engaged. It also 
made me learn how to 
write a bit better. I was 
struggling at first but 

again, the feedback was 
great and I felt more 

confident when writing 
future papers. 

None, I believe every 
course I learned 

something new and it ha 
stuck with me. 

3 times 10 10 5 5 9 7 8
Encourage more people to 

join Philosophy club and 
make them feel welcomed.  

Haven't received feedback 
yet. 10

mascottiangelina@gmail.c
om

Documentaries are better produced 
than power-points. They're just more 

entertaining and concise. 
Powerpoints are necessary as well. 

The old fashioned teacher lecturing 
and writing down notes on the 

board method is stale. It is hard to 
stay interested when there is little 

foresight of where the topic is 
heading which happens often in 

preach and write settings. A 
powerpoint is absolutely necessary 
for clarity of the topic and helps to 

anchor conversations that may 
derail from it. 

10 10

Philosophy of Language 
because I now have a 

better understanding of 
what we do when we 
communicate through 
speech. Freedom of 

speech is very important to 
me and this course taught 

me how to defend it 
better. 

Existentialism without a 
doubt. 

Once, to get my 
graduation petition signed. 10 10 10 2 8 5 10 Existentialism Yes 10

I don't think so, unless slideshows 
count.  The videos of slides with the 
professor lecturing in online courses 

definitely helped me learn.  

None that I'm acquainted with. 10 10

I wouldn't really want faculty trying to emulate any specific 
member, though I did particularly enjoy Professor Peletti's 

History of Modern Philosophy course.  He really put each of 
the philosophers and their ideas we learned about into 

context.  

History of Modern 
Philosophy, because 

Descartes, Locke, Leibniz, 
Hume, and Kant just show 

up everywhere in 
philosophy and it's 

incredibly beneficial to 
already know about them.

PHIL 26.  Not only did I 
already know most of it 

going in, but it's covered in 
much greater detail in 

PHIL 125 and 128.

3 times 10 7

I feel that if you're double 
majoring, or you have 
aspirations outside of 

Philosophy after 
graduating, then 
advisement from 

Philosophy faculty 
members isn't as helpful.

3 1 1 4 3

The course variety is 
great, but at the same 

time it makes the 
experience a little volatile.  

No, because I didn't 
consult them. 5 justinwlau@gmail.com

For the deductive logic class with 
Professor Mayes, I had found the 
set-up with the lectures online and 
using the classroom as a study hall 
to be effective for myself. It made 

the class very difficult and required 
much more outside-class time, but it 

really helped me to learn the 
material. Additionally, taking a timed 
exam online is helpful. The limited 

time still requires us to study and to 
remember the material. 

Not having any lecture notes 
available online. Occasionally, I I 

miss a few notes of the class 
lecture and then don’t have an 

online resource I can use to better 
study with is hard. 

10 10
Deductive Logic, it really 

helped me to break down 
arguments easier. 

In relation to my area of 
concentration, I would 

have to say Space and 
Time. The class was great, 
I learned much about the 
science aspect and found 
it interesting. Although, it 

was not relevant nor 
useful for my 

concentration for ethics, 
politics and law. 

2 times 10 9 10 1 10 9 10
I have not found any 

significant issues with the 
philosophy program. 

I did not seek a faculty 
advisor for my senior 

essay. 
10 a_berrr17@yahoo.com

I found the sharing of a singular 
google doc per course to be 

incredibly useful. Professors could 
comment on the doc, students could 

continue to revise and have 
everything in one place, and it is 

forever saved for future reference. 
It’s great!

I don’t particularly find the clicker 
technologies useful. I think it’s 

difficult to retain the results of quiz 
questions fast enough for future 

reference (as opposed to having an 
actual copy of a quiz to study from). 

10 10

I think that Dr. McCormick is a great example of how to be 
meticulous in giving feedback for papers. My writing 

improved exponentially from his courses alone. Most other 
professors write a small amount of feedback, but he helped 
clarify how and why I could improve my writing with over 50 

(quality) comments on every paper.

It’s incredibly difficult to 
pick just one. Inductive 

Logic with Dr. McCormick, 
however, completely 

changed the way I think. It 
helped me frame 

probabilities and expected 
values in a way that 

changed the way I make 
decisions in my daily life. 

Philosophy of science: I 
found it to be incredibly 
easy and surface level 
information that I had 
already used in other 

courses.

more than 5 times 10 10 8 No. 3 9 8 8
Organizes events and 

inspires student morale. None Yes 10 No. Huda.elkhayat@gmail.com
I absolutely loved my time at CSUS, and am 
grateful to have been around such inspiring 

and knowledgeable faculty. Thank you! 

Powerpoints were usually more 
effective. It seemed more organized 
and was extremely helpful when we 

had access to it online.

N/a 10 8
I had to email some 

professors twice to hear a 
response from them.

N/A

Knowledge and 
understanding. This class 

was probably the most 
difficult but I was able to 
learn so much and really 

grasp the individual 
theories.

Space and time because I 
felt like it was irrelevant to 

the major overall.
2 times 10 10 10

I can not, they do a good 
job reaching out to us., 6 10 8 10

Since our philosophy 
community is really small, 

they do a great job getting 
to know us.

Adding more courses that 
are concentration related. Yes. 10 N/A

Thanks to the department of philosophy and 
faculty for pushing me to be a better critical 
thinker and writer. I really benefited from it!

The most effective teaching 
technology for philosophy is the 

teachers themselves. There is not 
much technology that can be helpful 
for learning philosophy rather than 
discussion. Though for non majors 
that must take philosophy classes, 
especially upper division, Professor 
Merriam uses occasional Youtube 

videos from a channel called 
Wisecrack that quickly and efficiently 
teaches philosophical concepts in a 

fun and entertaining way. 

I haven't come across one yet. I 
think teachers should always 

explore new types of technologies 
as most are helpful to someone. 

10 10

I can't pick just one. The 
lower division Ethics class 

taught by Professor 
Wallace because it is what 

got me interested in 
Philosophy in the first 

place. History of Ancient 
Phil, Corner, and 

Epistemology, Mayes, 
because of how much 

they improved my writing. 
And Phil 192J because of 
the concepts taught and 
the rigorousness of the 

class.

Phil 112, mostly because I 
had already come across 
most of the concepts in 

other classes. That might 
have just been poor 
planning and class 

choices on my part. It was 
still a good class, just 

nothing very new in it after 
taking other similar 

classes. 

more than 5 times 10 10
You can be lost without 

them 9

Mandatory meetings would 
help. I put it off for a while 

because I didn't realize 
how important and helpful 
it would be. Preparing new 

advisers more would be 
good to. I got a new 
professor at first who 

wasn't totally sure about 
all the questions I had, 

though he was 
enthusiastic to help. The 
second one was much 

more knowledgeable and 
that improved my overall 

experience.

8 7 9 10

The teaching. I think all of 
the teachers are very 

caring about their students 
and do everything they 

can to help them achieve 
their best.

Gatherings and overall 
connectedfeeling of the 

department. Some 
students I knew were 

involved in every aspect, 
while most were oblivious 

to the ways they could get 
involved. We had one 

pizza party meet up once 
for all Phil majors and 

minors. That was pretty 
cool, but there was never 

anything else like it, at 
least I never heard about 

it. 

Since our teacher was on 
sabbatical there wasn't 

much interaction between 
any of us. Though I did 

email him in the beginning 
of the semester and he 

was very prompt and 
helpful

10
chandra.a.wagner@gmail.

com



Program Assessment Report Learing Outcomes Data 2017-18

Number of Students Whose Submissions Were Reviewed = 29 (8 in Fall 2017, 21 in Spring 2018) . 
Expectation:  1. At least 80% will score at Competent or Higher in each PLO;  2. At least 60% will score at Proficient in each PLO.

Instrument/Program Learning Outcome % Proficient (A) % Competent (B) % Novice  (C) % Inadequate (DFWI) %Competent or Higher
Written/Revised Philosophical Analysis *
Individual Program Learning Outcomes:

Disciplinary Knowledge 40% 45% 16% 0% 84%
Inquiry, Analysis, Synthesis 31% 50% 17% 2% 81%
Critical & Creative Thinking 29% 48% 22% 0% 78%

Timed Philosophical Analysis as Exit Exam
Individual  Program Learning Outcomes:

Disciplinary Knowledge 29% 53% 12% 5% 83%
Inquiry, Analysis, Synthesis 33% 45% 17% 5% 78%
Critical & Creative Thinking 34% 40% 22% 3% 74%

Course Grades 
PHIL 189  55% 7% 0% 2% 62%

Analysis 1. Students effectively met (or nearly met) expectations for 80% Competent or Higher in each PLO.
2. Students have good deal of room to improve before 60% Proficient in each PLO is reached.
3. Understandably, student % Proficient was greatest in "Disciplinary Knowledge" for both written analysis and the timed analysis.
4. Student performance continues to indicate department's strength in Disciplinary Knowledge, with improvements needed in other PLOs.

Recommendations
1. Develop initial Timed Philosophical Analysis as a before-snapshot of student skill levels in the main PLOs at entry into the program to help differentiate the value added by study in the discipline.
2. Utilize identical Timed Philosophical Analysis (indexed to particular student) as an after-snapshot of student skill levels in the main PLOs at exit from the program.
3. Continue to rely on 189 rather than other core courses for assessment purposes, to ensure consistency of data.
4. Continue to experiment with new Problem Detection Test in PHIL 189 to complement the timed philosophical analysis with short answers reflecting each PLO.

*  2017-2018 is the fifth academic year in which the vast majority of our graduating seniors were required to take the Senior Capstone PHIL 189, which was 
designed to serve as our primary program assessment opportunity. But 2017-2018 is the sixth academic year we have used the PA administered as a timed 
exam for assessment purposes.. 

From Q4.2, Appendix E (2018), Philosophy Average Assessment Numbers 17-18
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1. Aim of the inquiry 
 
This focused inquiry is primarily an attempt to determine the Philosophy 
Department’s true contribution to the University’s graduation outcomes through a 
careful analysis of the transcripts of all graduating seniors from the past five 
years.  
 
The value of this inquiry stems from the fact that many students who earn BA’s in 
Philosophy are those who changed their majors after matriculating to CSUS. This 
phenomenon is not captured in the Philosophy Factbook published by our Office 
of Institutional Research, resulting in clearly incorrect graduation rates. 
 
Beyond establishing a correct measure of the Department’s contribution to 
number and type of students earning baccalaureate degrees at CSUS, this 
inquiry aims at identifying remediable impediments to earning a degree in 
Philosophy in a timely manner. We expect to use this information to (a) further 
delineate our existing Program Learning Goals and Outcomes; (b) refine our 2 
and 4-year comprehensive Program Roadmaps and (c); increase the 
effectiveness of student advising. 
 
As an inquiry of this kind often yields insights unrelated to the goals of the 
inquiry, we have pursued these here as well.   
 
 
 
2. Details and terms of the inquiry 
 
We examined the transcripts of all 144 graduates of our program from Fall 2012 
to Spring 2017 with respect to the following categories: 
 

1. Concentration 
2. Gender 
3. Origin 
4. Previous major 
5. Years to degree 
6. Minor 
7. Additional major 
8. Change of major data 
9. Load 
10. Path 
11. GPA 

 
The significance and interpretation of these categories follow: 
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2.1 Concentrations 
 
The department has three main concentrations: (1) General Major, (2) Ethics, 
Politics and Law, (3) Logic and Philosophy of Science. Students meeting specific 
academic criteria may also combine one or more of these concentrations with an 
Honors concentration. Although the department believes that the selection of a 
concentration should be almost entirely based on a student’s interests, it is 
important for us to be able to provide accurate information concerning the 
average time to completion for each of them.  We are also interested in 
developing a clear grasp of the value of each of these concentrations, in terms of 
both the number and type of student served. 
 
 
2.2 Gender 
 
The Department has always taken a great deal of satisfaction in the belief that 
we graduate roughly equal numbers of male and female students. (In general, 
philosophy is still a male-dominated discipline.) It is important for us to know 
whether this is really true and to try to develop some appreciation of gender-
relevant aspects of the program for future curriculum development. We also 
would like to know to what extent gender correlates with concentration and YTD. 
 
Note: This inquiry treats gender as a binary measure (M/F) and so must be 
regarded as approximate. 
 
 
2.3 Origin 
 
This refers to whether students are natives (began their careers at CSUS) or 
transferred from a previous school. Although many students who transfer from 
community colleges do so having accumulated the maximum of 70 units that may 
be applied to a degree at CSUS, a significant portion do not, and this is 
especially apt to skew our understanding of graduation rates for transfers. 
Hence, we have flagged students who transfer with less than 30 units as roughly 
equivalent to natives for this purpose. 
 
 
2.4 Previous Major 
 
This category identifies students who have changed their major to Philosophy 
after matriculating to CSUS. As noted above, these are the students to which the 
OIR Factbook data are largely insensitive. Note that the fact that students had a 
previous major does not mean that they abandoned that major in switching to 
Philosophy. A significant number of our students are double majors. 
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2.5 Minor 
 
As Philosophy is a relatively low unit major, we advise students to consider 
focusing their electives in such a way as to minor in a relevant discipline. We are 
interested in the number of students who do this. 
 
 
2.6 Years to degree 
 
This category encompasses four types of student: 
 

1. Native Philosophy Major 
 

Definition: Student began undergraduate education at CSUS as a 
Philosophy major. YTD measured from matriculation date. 

 
2. Native Change of Major 
 

Definition: Student began undergraduate education at CSUS in a 
different major. YTD measured from date of change of major. 

 
3. Transfer Philosophy Major 
 

Definition: Student transferred to CSUS as a Philosophy major. 
YTD measured from date of matriculation. 

 
 
4. Transfer Change of Major 
 

Definition: Student transferred to CSUS in a different major. YTD 
measured from date of change of major. 

 
 
As very few freshmen begin their careers as Philosophy majors, the majority of 
students belong to categories 2-4.  For these categories, the measurement dates 
were chosen to establish a basis for meaningful comparison.  
 
Important: In this report “years to degree” is not to be confused with the 
University’s use of the term “graduation rate.” 
 
 
2.7 Additional Major 
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As a relatively low unit major, Philosophy is a degree that invites double majoring 
as well. Because of reasonable concerns about the impact of this choice on the 
time to graduation, we do not specifically encourage students to double major. 
However, it will be very useful to know whether and to what extent the choice to 
pursue a double major extends the time to graduation. 
 
 
2.8 Change of major data 
 
This category applies to students who declared for Philosophy after matriculating 
to CSUS. The main quantities of interest here are: 
 

a. Semesters completed; 
b. Units completed; 
c. Philosophy classes (that count toward the major) completed. 

 
These sub-categories refer only to courses taken at CSUS.  One of the 
problematic aspects of tracking the effects of change of major on graduation is 
that students sometimes do not formally change their major until long after they 
have clearly decided to do so. To avoid exaggerating the Department’s 
contribution to timely graduation, we stipulate here that students who go on to 
major in philosophy change their major no later than the semester in which they 
take one of the following courses: PHIL 152, PHIL 180, PHIL 181. This is 
because, while non-majors are not formally prevented from taking these courses, 
the structure of the program insures that they are almost entirely populated by 
students whose aim is to major in philosophy. 
 
 
2.9  Load 
 
It is important to assess the impact of student load on progress to the degree. 
Since student load can vary from semester to semester, and because students 
vary a great deal with respect to the number of summer and intercession courses 
they take, we have produced a relatively crude measure of this quantity. Where 
student preferences are stable, we have identified a typical unit load, considering 
Fall and Spring semesters only (12, 15, or 18). Where preferences are unstable 
we have identified a rough average, again taking only Fall and Spring semesters 
into account, and ignoring semesters in which students withdrew. 
 
 
2.10 Path 
 
The department has developed 2 and 4-year roadmaps to be used for 
advisement and planning. We have done this too recently to assess their impact, 
but we are interested here in learning how many students make suboptimal class 
choices and to what extent  a student’s path through the curriculum correlates 
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with the time it takes to graduate.  To this end, every student’s path to graduation 
has been assessed in terms of its similarity to the relevant roadmap as follows: 
 

3 = Optimal 
2 = Minor deviation 
1 = Significant deviation 
0 = Extreme deviation 

 
 
2.11 GPA 
 
We have noted the students’ cumulative CSUS GPA.  Here we are mainly 
curious about the extent to which GPA correlates with choice of concentration, 
path to degree and years to degree. 
 
 
 
 
3. Results of inquiry  
 
Timespan:  Spring 2012-Fall 2017 
Total graduates: 144 
 
 
3.1 Concentrations 
 
Over this 5-year period the number and percentage of students graduating in 
each concentration together including years to degree subsequent to declaring 
for the Philosophy Major and average GPA are as follows. 
 

 Total Percent YTD Avg GPA 
Philosophy (General) 60 42% 2.5 3.0 
Ethics, Politics & Law 62 43% 2.7 3.1 
Logic & Phil. of Science 23 16% 2.7 3.2 
Honors 7 5% 2.4 3.8 

 
Notes:  These are not mutually exclusive categories; hence raw numbers sum to 
>144 and percentages to >100%. Relation of concentration to other categories 
provided below. For YTD, Native Philosophy majors are excluded. 
 
 
3.2 Gender  
 
The table below represents the total and percentage of male and female 
graduates, the average YTD of each gender and the number and percentage of 
each gender participating in each concentration. 
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Gen Total Avg 

GPA 
Avg  
YTD 

General EPL LPS Honors 

F 50 = 35% 3.24 2.7 19 = 38% 25 = 50%  8 = 16% 2 = 4% 
M 94 = 65% 3.06 2.6 41 = 44% 37 = 39% 15 = 16% 5 = 5% 
 
Notes: Concentration columns represent total gender in each concentration what 
percent of total gender this represents. It does not represent the percent of each 
concentration that is male or female. Avg YTD excludes native Philosophy 
majors. 
 
 
3.3 Origin 
 
This table represents the number and percent of our graduates who began their 
undergraduate careers at CSUS and those who transferred from different 
institutions. For our purposes, we have represented students transferring with 
less than 30 units treated as de facto natives. 
 
 

Origin Total Percent 5-year mean 
Native 41 29% 8.2 

Transfer 103 71% 20.6 

 
 
 
3.4 Previous major 
 
 

Table A: Philosophy vs. Other 
 

Major Total Percent 
Philosophy 80 56% 

Other 64 44% 

 
Notes: Indicates that 64 = 44% of Philosophy graduates matriculated to CSUS as 
either undeclared or declared under a different major over this 5 year period. 
  
 
The most recent previous major of our change-of-major graduates is shown 
below. Programs preceded by an ‘*'. We make no distinction between majors and 
pre-majors.  
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Table B: Distribution of Other 
 

Major Number Percent 

Anthropology 3 2.1% 

Athletic Training 2 1.4% 

*Biology 3 2.1% 

*Business 6 4.1% 

Chemistry 3 2.1% 

Child Development 1 .7% 

Communication Studies  3 2.1% 

Computer Engineering 1 .7% 

Civil Engineering 2 1.4% 

Computer Science 1 .7% 

*Criminal Justice 2 1.4% 

Economics 2 1.4% 

Electrical Engineering 1 .7% 

English 4 2.7% 

Film 2 1.4% 

Journalism 1 .7% 

Kinesiology 2 1.4% 

Math 3 2.1% 

Music 2 1.4% 

Photography 1 .7% 

Physics 1 .7% 

*Psychology 2 1.4% 

Social Science 1 .7% 

Sociology  1 .7% 

Spanish  1 .7% 

Undeclared  13 9% 

 
Notes: No distinction made between pre-major and major. * indicates impacted 
programs. 
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3.5 Minor 
 
 

Minor Total Percent 
Yes 20 14% 

No 124 86% 

 
 
3.6 Years to degree 
 
This table provides the average years to degree measured from the point that a 
student declares for Philosophy.  
 
Table A: YTD  
 

Category # Students % Total Avg YTD 
Native Philosophy 11 7% 4.8 
Native COM 25 17% 3.1 
Transfer Philosophy 74 52% 2.4 
Transfer COM 34 24% 2.6 

 
 
Notes: The Department has had only 6 true Native Philosophy students in 5 
years. The numbers above result from treating transfer students who declare for 
Philosophy with less than 30 units as well as Native COM who declare for 
Philosophy with less than 30 units as Native Philosophy. 
 
Unfortunately, our analysis does not yield the Department’s contribution to 
graduation rates as defined by the University, since we have only examined 
transcripts of students who have graduated. However, we can represent the 
graduation rates of our graduates. The relevant rates are 4, 5 and 6 years for 
Native Philosophy and 2, 3, and 4-year for the remaining categories.  
 
The total number of Native Philosophy students is too low to be of much interest, 
but the rates for this category are: 
 
Table B: “Graduation rate” of Native Philosophy graduates. 
 

Category 4 year 5 year 6 year 
Native Philosophy 2 10 11 

 
 
The rates for the remaining categories are: 
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Table C: “Graduation rate” of Nonnative Philosophy graduates. 
 

Category 2 year 3 year 4 year 
Native COM 7 = 28% 15 = 60% 20 = 80% 
Transfer Philosophy 32 = 43% 69 = 93% 74 = 100 
Transfer COM 16 = 47% 32 = 94% 33 = 97% 
Total 55 = 41% 116 = 87% 127 = 95% 

 
Notes: These values are to be interpreted as meaning within the indicated 
number of years. Hence, the 6 year value is inclusive of the 4 and 5 years, etc. 
 
 
3.7 Additional major 
 
Many students are double majors for a substantial part of their academic careers 
but then graduate before completing both. As we are primarily interested in the 
effect of double-majoring on YTD, for this report we have counted a student as a 
double-major if they had two majors for at least two consecutive semesters. 
 

Additional Major Total Percent 

Yes 23 16% 

No 121 84% 

 
 
3.8 Change of major data 
 
Students who changed their major to Philosophy after matriculating to CSUS fall 
into distinct categories, Native and Transfer, which are difficult to compare with 
respect to progress to degree since transfer students typically have completed 
most of their lower division course work prior to matriculation. Hence, we treat 
them separately below, with the provision noted above that for this purpose 
students who transfer to CSUS with less than 30 units from other institutions are 
categorized as Native. 
 

Averages Native (31 students) Transfer (32 students) 
Semesters completed 
prior to COM 4.6 2.3 

Units completed prior to 
COM 58.3 28.1 

Total degree-related 
PHIL courses completed 
prior to COM 

2.2 2.1 

Load  13.5 12.8 
Years to degree 3 2.7 
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3.9 Load 
 
Here we are interested in the average course load for distinct categories as well 
as the apparent impact of course load on graduation rate.  
 
Table A: Average load 
 

Category Average load 
All 13 
Native Philosophy 13.2 
Native COM 13.5 
Transfer Philosophy 12.9 
Transfer COM 12.8 

 
 
Below we represent the association of course load and single vs. double major 
with YTD. 
 
Table B: Load in relation to YTD  
 

Load # Students  % Total Avg. YTD 
<12 6 4% 2.8 
12-13 85 59% 2.7 
14-15 41 28% 2.5 
16-18 6 4% 2.75 
1 major 119 83% 2.6 
2 majors 25 17% 3.0 

 
 
Note: Years to degree (YTD) measured from time of matriculation for students 
who transfer in PHIL, time of COM for native and transfer. Native Philosophy 
students excluded.  
 
 
3.10 Path 
 
 

Path # Students %Total YTD 
2-3 75 52 2.6 
1-0 69 48 2.8 

 
  
Notes: All students included. 2 years subtracted from Native Philosophy majors 
for purposes of relevant comparison. Path Key: 3 = Optimal; 2 = Minor deviation; 
1 = significant deviation; 0 = Extreme deviation. 
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3.11 GPA 
 
Here we represent the correlation of average GPA with YTD. 
 

GPA # Students % Total Avg YTD 
Overall avg = 3.13 138 100% 2.65 
3.5 – 4.0 38 27.5% 2.38 
3.0 – 3.49 44 32% 2.7 
2.5- 2.99 38 27.5% 2.85 
< 2.5 18 13% 2.7 

 
Notes: Excludes Native Philosophy majors. 
 
 
 
4. Reflections on the data 
 
 
4.1 Concentrations 
  
These results confirm our current impression of the relative popularity of each 
concentration. The general Philosophy major and Ethics, Politics and Law (EPL) 
are about equally popular and together accommodate more than 80% of our 
majors. Logic and Philosophy of Science (LPS) is less popular accommodating 
only 16% of our majors. The Honors concentration is pursued by few students, 
as expected, though impressively fewer than meet the 3.5 GPA requirement. 
 
A reasonable discussion point going forward is whether the demand for LPS 
warrants its continued existence, or existence in this form.  In this context, it is 
worth noting that since all of the courses required for the LPS concentration have 
application to the general major and EPL, it does not require us to make 
unpopular course offerings. It is also worth noting that the average YTD for LPS 
and EPL are identical. (Both are slightly higher than the general major, which is 
expected given the greater number of units.)  
 
Also of interest is the slightly higher average GPA of LPS students. Although not 
represented in the table above, the data show that LPS students are significantly 
overrepresented in the Honors concentration. Of the 7 students during this span, 
4 are LPS and 3 are EPL. That the concentration serves as a magnet for able 
and ambitious students may be another reason for it to continue. 
 
Still, because the Department’s primary focus is ethics and values, we are 
actively discussing reconfiguration LPS more along the lines of a Science and 
Human Values concentration. The point here would be to further clarify our 
identity and boost participation in our science-based concentration while 
continuing to attract able students into Philosophy. 
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Because the Honors Concentration requires 9 units more than the other 
concentrations it is initially surprising to see that the YTD is significantly less. 
This may simply be due to small sample size, but it aligns with the results of 3.11, 
which show that students with a GPA ≥ 3.5 have the shortest YTD. 
 
 
4.2 Gender  
 
These data may be a significant cause for concern. In the U.S, Philosophy is well 
known to be a male-dominated major. Our persisting impression to date has 
been that the Department has been unusually successful in achieving something 
close to gender parity. This is an impression supported by the current Philosophy 
Fact Book as well. 
 
However, the Fact Book provides data on enrolled majors, not graduates. If 
indeed we have something close to parity with respect to enrolled majors, but 
only 35% of our graduates are women, this implies that women are 
overrepresented in students who leave the program.  
 
This is particularly concerning in light of the fact that (a) women who graduate 
from our program have a significantly higher GPA than men (3.2 vs. 3.0) and (b) 
that they graduate from our program at a nearly equal rate despite a tendency to 
choose a more rigorous path through the program (see below).  
 
This suggests the need for us to do a better job at the level of faculty diversity, 
relevant course offerings and advisement. 
 
Whereas the EPL concentration appears to be significantly more appealing to 
women than to men, the LPS concentration and the Honors concentration are at 
or near parity. The General Major, which provides the quickest and most flexible 
route through the program is significantly more popular with men than women. 
 
 
4.3 Origin 
 
These data primarily serve to correct the impression created by the current 
Philosophy Fact Book. According to Table 1 of the current Fact Book, the 
Department’s 5-year mean for entering students (combined first-time freshmen 
and new transfers is 30.  However, this table, constructed through transcript 
analysis, of graduating students shows the 5-year mean to be 29 students. (This 
figure roughly agrees with Table 13 of the Fact Book). This would imply a roughly 
100% graduation rate, which of course is not credible. 
 
The disparity is fully explained by the number of students that change their major 
to Philosophy after matriculating to CSUS, the focus of the next section. 
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4.4 Previous Major 
 
Over this 5-year period 64/144 = 44% of our graduates changed their major to 
Philosophy after matriculation.  The existence of these students is corroborated 
in the Fact Book’s count of total degrees conferred, but they are nowhere 
specifically represented. So in this sense the Fact Book fails to capture the 
Department’s real contribution to University’s graduation goals.  
 
The second table shows that students who changed their major to Philosophy 
came from 25 different programs, with significant numbers coming from 4 
impacted programs. 
 
 
4.5 Minor 
 
A fairly low number of Philosophy majors (14%) choose to minor, significantly 
fewer than choose to double major. This is interesting given that part of our 
rationale for remaining a relatively low-unit major is that it gives the students an 
opportunity to develop in depth knowledge of another discipline that relates to 
their philosophical interests. Of course, the value of pursuing a focused set of 
elective courses as opposed to a diverse one will vary with the student, but these 
numbers suggest that we might do a better job raising the possibility in 
advisement. 
 
 
4.6 Years to degree 
 
Table A of section 3.6 shows that by far our largest category of majors is 
students who transfer from another institution as a Philosophy major. This table 
also shows that the average YTD for this group is the lowest: 2.4 years. The fact 
that Native COM students average 3.1 may be a cause for concern, but it is likely 
explained by the fact that they are able to change their major to Philosophy 
earlier in their undergraduate career. (Although the group of Native Philosophy 
majors is small, their average 4.8 YTD supports this interpretation.) 
 
Table C, which provides the “graduation rate” of graduates (as defined in 3.6) 
shows that of Philosophy graduates who do not begin their careers as 
Philosophy majors at CSUS (transfers and Native COM, 41% graduate from the 
program within 2 years and 85% within 3.  
 
Table C also shows, surprisingly, that Philosophy graduates who transferred to 
CSUS and changed their major to Philosophy subsequent to matriculation 
graduate most quickly. For this group, the 2-year rate is 47% and the 3-year rate 
is 94% 
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These data suggest that Philosophy has been useful in helping students who 
become dissatisfied with their initial choice of major late in their undergraduate 
careers to graduate in a timely manner. 
 
Other variables that impact YTD are examined below. 
 
 
4.7 Additional major 
 
16% of Philosophy graduates choose to double major. For the same reason that 
we encourage students to minor in another discipline, we are inclined to find this 
gratifying. However, the data here should give us pause.  
 
First, as we have here counted anyone as a double major who was registered as 
such for at least two semesters, we can see the success rate. Not represented in 
Table 3.7 is this:  Of the 23 students who at one time intended to double major, 
only 8 succeeded. 
 
We are also alive to the fact that the choice to double major can slow progress to 
graduation, and it is important for us to develop a sense of its impact. We pursue 
this in 4.9 below. 
 
 
4.8 Change of major data 
 
On average, native students who change their major to Philosophy do so after 4 
or 5 semesters, whereas transfer students do so after about two semesters. 
Since transfer students typically have accrued about 2 years’ worth of lower-
division credit (and recall that we have accentuated this fact by treating those 
who came to CSUS with fewer than 30 units as natives), these data show that 
our transfer students tend to change their majors to Philosophy about 2 
semesters later in their careers than natives. The near parity in time to degree 
after change of major suggests that natives who graduate in Philosophy do so 
more efficiently than transfer students.  It also suggests that the causes of this 
disparity are anterior to declaration.  
 
 
4.9 Load 
 
The typical course load for the distinct categories of major specified in section 3.8 
vary from 12.8 to 13.5, with the average typical course load overall being 13. This 
fact alone makes it clear that relatively few of our students plan to graduate from 
college in less than 5 years. More specifically, from the second table in 3.8 it may 
be inferred that 91/144 = 63% of our graduates averaged 13 units or less. This, 
of course, means that success in raising the 4-year (native) and 2-year (transfer) 
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graduation rates will require a substantial number of students to reformulate their 
personal goals. 
 
Of particular interest, however, is that higher average course loads do not seem 
to significantly reduce the time to graduation.  Philosophy students whose typical 
course load was 12-13 units per semester graduated within 2.7 years of 
declaring for Philosophy. Those who took 14-15 units graduated in 2.5.   
 
It is possible that Philosophy students who take more courses per semester are 
in no particular hurry to graduate, and wish simply to learn as much as possible 
before they do. Evidence for this view exists in the last two lines of the second 
table, where we see that a significant factor in delayed graduation is the double 
major. Students who major in Philosophy alone typically graduate within 2.6 
years of declaring for Philosophy. Students who double major typically graduate 
in 3 years.  
 
Of course, it is not particularly surprising or alarming that double majors may take 
and extra semester to graduate. Recall, however, that 15 of the 23 students who 
attempted to double major failed to do so. Hence, it is reasonable to conclude 
that overly optimistic attempts to double major constitute a significant impediment 
to timely graduation.  
 
Of the 119 students whose only major was Philosophy and who declared for 
Philosophy with more than 30 units completed, 50 = 42% graduated in 2 years or 
less.   
 
 
4.10 Path 
 
Since the last review cycle the Department has made a serious effort to improve 
advising procedures, the most significant of which is the creation of 2 and 4 year 
graduation roadmaps. However, these maps have been in use for only the last 
two years and it is not possible to evaluate their effectiveness now. 
 
What we can determine is how many students are taking courses in the correct 
order and how many are not. We should also be able to glean some evidence of 
the significance of path optimality for progress to degree.  
 
The data here are concerning. The table shows that very nearly half of our 
majors take a path that was scored as significantly or extremely deviant. In real 
terms this means that almost half of our students are taking two or more 
advanced majors courses like 152, 180 or 181 very early in their careers, and 
taking courses meant to prepare them for these courses, such as 101, 127, 128 
and their writing intensive course toward the end. 
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Although we believe we have made recent advising strides at this level, this 
information is sobering and gives us every reason to continue to emphasize the 
importance of advising with emphatic reference to the Roadmaps, and for 
teachers of advanced courses to strongly discourage students from taking 
courses out of sequence.  It may also suggest the need to renew our discussion 
of stronger prerequisites. 
 
The table shows only a small effect of path optimality on YTD. This, of course, 
does not imply that little harm is occurring, since this is a crude measurement. 
Students who do poorly in classes as a result of their lack of preparedness do not 
typically retake them. Meanwhile, it is obvious that when nearly half of a consists 
of h students who are unprepared for the material, the instructor naturally lowers 
their expectations, the quality of the educational experience for the other half is 
seriously diminished, and grade inflation may result. 
 
 
4.11 GPA 
 
We examined the significance of average GPA for choice of concentration as 
well as its relation to gender above. Table 3.11 also shows a strong and relatively 
unsurprising correlation between average GPA and YTD (high GPA correlates 
with faster graduation.)  The fact that the correlation does not hold for students 
with an average GPA of less than 2.5 is interesting, but it contains the fewest 
number of students.  
 
 
 
5.  Summary of findings 
 
Philosophy helps CSUS students graduate, and indeed boosts the graduation 
rates of other majors, in ways that the OIR Fact Book does not currently reflect.   
 
This focused self-study has given us several angles from which to adequately 
frame these facts, and has given us many additional realistic snapshots of the 
last five years of our philosophy majors who graduate, helping us identify areas 
for potential improvements, chief among which are the following: 
 

1. Giving more attention to closing the remaining gender gap among majors. 
2. Advising majors to stay closer to those parts of the “roadmaps” that place 

certain more demanding requirements (e.g. 152, 180, 181) after certain 
less demanding requirements (e.g. 60/61, 127, 128). 

3. Advising (double) majors to consider minoring outside philosophy. 
 
The department wishes to thank G. Randolph Mayes for his careful work in 
researching and writing this self-study. 
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SOURCES CONSULTED 
This report was prepared subsequent to consultation and discussion with: 

• Department Chair Russell DiSilvestro 
• Department tenure-accruing faculty, both junior and senior 
• Department lecturers 
• Members of the Departmental Program Review Committee 
• Assistant Vice President Donald Taylor 
• Undergraduate Dean Chevelle Newsome 
• College Dean Sheree Meyer 
• College Associate Dean Christina Bellon 
• Director of Academic Program Assessment Amy Liu 

 
 
BACKGROUND 
Since its previous program review, the Department has maintained a steady major enrollment of 
approximately 110 majors (University Fact Book, p. 2). “Conventional wisdom” in some 
philosophy circles hold that a healthy philosophy program enrolls 0.5% of the student population 
in a comprehensive university; the department’s current enrollment places it within that range. 
Aside from the gender ratio (to be addressed later), the Department’s enrolled majors are 
demographically similar to the university as a whole. The Department has seen a noticeable 
increase in diversity with respect to Asian students (an approximately 1/3 increase since 2012) 
and Hispanic/Latino students (an approximate 2/3 increase since 2012). Data concerning GPA 
(Fact Book, p. 14) suggest that the “achievement gap” for underrepresented groups is small. 
Students in the Applied Ethics and Law program are approximately one-half of the majors, with 
the others divided between the General philosophy program and the Logic and Philosophy of 
Science (LPS) Program. It is noteworthy that LPS, while small, has quadrupled in size since 
2012.  
 
The most significant change since the prior program review is in the composition of the 
Department’s faculty. The Department now has a healthier balance among professional ranks, 
thanks primarily to a number of hires made at the assistant professor level. More noteworthy, 
however, is the explosion in non-tenure-accruing lecturers, growing from seven in 2012 to 17 in 
2016 (Fact Book, p. 11). They now constitute a majority of the Department’s faculty. 
 
 
PRIOR PROGRAM REVIEW (2010) AND DEPARTMENT RESPONSES 
The Department’s previous program review was conducted in 2010. It contained 11 
recommendations. The recommendations and the Department’s progress with respect to these 
recommendations are summarized below. 
 

Recommendation Department response and update 
1. The Department should institute a stronger 
mentoring system for junior faculty, 
particularly in the areas of RTP expectations 
and course evaluations.  
 

This recommendation has been addressed. 
The 2010 recommendation was made in the 
wake of a tenure denial. Current junior faculty 
indicate that mentoring efforts are adequate, 
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and  there is very little opacity in RTP 
expectations or course evaluations. 

2. To the extent possible, the Department 
should look for ways of meaningfully 
including lecturers in program and 
Department activities.  

This recommendation has been addressed. 
The Department makes conscious efforts to 
include lecturers in its symposia, and lecturers 
indicate satisfaction with their inclusion in the 
Department’s activities and culture and with 
the respect they are accorded by the 
Department. 

3. The Philosophy Department should review 
advising practices, with the goal of bringing 
majors (and minors) into the advising process 
earlier in their academic program 

This recommendation has been partially 
addressed. Faculty note that online advising 
has facilitated advising earlier in students’ 
academic careers. Still, conversations with 
students and alumni suggest that more 
aggressive advising practices may be 
warranted (see recommendation [6] below). 

4. The Philosophy Department should address 
the tension between major and service course 
goals (esp. in G.E.) for those course offerings 
that fulfill both functions. 

This recommendation has been addressed, via 
the introduction of lower division history of 
philosophy courses. 

5. The Philosophy Department should give 
serious consideration to developing upper-
division counterparts to PHIL 25 and PHIL 
27, that will be intended primarily for majors, 
to ensure that major preparation in these areas 
is of sufficient rigor. 

This recommendation has been addressed, 
through the introduction of PHL 26 and PHL 
28. 

6. The Philosophy Department should seek to 
clarify and strengthen links between activities 
undertaken by the Center for Practical and 
Professional Ethics and its curriculum for the 
Philosophy major and minor. The Department 
should specifically seek out way by which the 
Center’s activities may be used to enrich the 
major curriculum.  

This recommendation has partially addressed 
through measures such as the introduction of 
a student essay contest and the use of students 
as panelists and moderators at Center events. 
These improvements notwithstanding, see 
recommendations [2] and [4] for further 
context.  

7. The Philosophy Department should explore 
the possibility of establishing an internship 
program for undergraduate majors. 

This recommendation has been partially 
addressed. Although the Department does not 
have a formal mechanism to assist students in 
finding internships, conversations with 
students and faculty indicate that informal 
efforts in this regard are fairly successful. 
Some reservations were expressed about a 
formal internship program, inasmuch it might 
convey the erroneous impression that the 
study of philosophy prepares students only for 
careers in those fields for which formal 
internship opportunities exist. 
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8. The Philosophy Department should not 
pursue the possibility of establishing a M.A. 
degree program in Philosophy at this time. 

This recommendation has been addressed. 
Neither Department faculty nor 
administration exhibit interest in the 
Department’s pursuing an M.A. program. 

9. It is imperative that the Philosophy 
Department work with the university 
assessment coordinator to develop and 
implement a workable student learning 
outcomes assessment plan that satisfies both 
University and WASC requirements, which 
include:  
1. Identification of a measurable set of student 

learning outcomes;  
2. Methods (including direct measures) for 

assessing those outcomes; 
3. Demonstrated mechanism[s] for using the 

assessment results in programmatic 
planning.  

This recommendation has been thoroughly 
addressed. Since 2010, the Department has 
implemented an assessment regimen that 
measures student progress both on discipline-
specific Program Learning Outcomes (PLO’s) 
and university Baccalaureate Learning 
Outcomes (BLO’s). The Department deploys 
a range of instruments, both direct and 
indirect, to measure this progress, and 
periodically reflects on how to revise its 
curriculum, pedagogy, etc., to enable students 
to meet both PLO’s and BLO’s. This culture 
of assessment has permeated into personnel 
decisions, as the Department reports taking 
into account job candidates’ ability to 
advance PLO’s and BLO’s when making 
hiring decisions. In the area of assessment, the 
Department has gone from laggard to leader. 

10. The Department should seek permission 
to hire a full-time faculty member in the area 
of applied ethics as soon as circumstances 
permit. 

This recommendation has been thoroughly 
addressed. Since 2010, multiple faculty with 
interests in applied ethics have joined the 
Department. 

11. The Department and the Dean of the 
College should work together to find a way 
by which support for the Center for Practical 
and Applied Ethics can be made available in 
the form of additional assigned time. 

This recommendation is largely unaddressed. 
The desired support for assigned time has not 
materialized. (For comment, see 
recommendation [4] below.) 

 
 
COMMENDATIONS  

[1] The leadership of the Department, including but not limited to the Chair, is universally 
lauded for the integrity, conscientiousness, and thoroughness with which it oversees the 
Department. 

[2] The Department is widely regarded as an exemplary citizen among university 
departments, playing its part in advancing the university’s mission and culture, as well as 
responding thoughtfully to feedback and to institutional initiatives. (As noted above, the 
Department was especially proactive and intentional in implementing recommendations 
made in connection with the previous program conducted in 2010.) 

[3] Thanks to [1] and [2], the Department enjoys a high level respect among other 
departments and university administrators (“a model department in many ways”). 

[4] The Department has established a highly collaborative and informative-intensive 
approach to the assurance of teaching quality among its faculty. 
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[5] The Department’s emphasis on applied ethics, implemented in 2005, has given it needed 
outward-looking direction and purpose. 

[6] The Department has established a serious and vibrant scholarly atmosphere, with nearly 
all of its faculty actively pursuing programs of research. 

[7] The Department has diversified its population of student majors along several measures 
of ethnicity. 

[8] Relationships among the Department’s tenure-accruing faculty, its lecturers, and its 
students are strong and supportive. The Department is “amazingly cohesive” and “high 
functioning.” Students trust that the faculty will be responsive to their needs and 
concerns. 

[9] Through programs such as those facilitated by the Center for Practical and Professional 
Ethics, the Department makes a demonstrable contribution to the intellectual climate of 
the University. 

 
 
RECOMMENDATIONS 
[1] The Department should incorporate a methods-based, seminar style course into its 
curriculum to smooth students’ transition from the lower-level General Education courses 
through which they are typically introduced to philosophy and the more demanding upper-level 
courses required of Department majors.  
 
Transitioning between the lower-division General Education courses through which students are 
introduced to philosophy and the upper-division courses aimed primarily at majors should 
involve some measure of challenge, insofar as majors are asked to develop and manifest higher 
levels of mastery. However, such a transition ought not frustrate or discourage students, and it is 
of course detrimental to the Department if any adversity associated with this transition leads 
students to change majors, leave the University, etc. There is also significant evidence that 
grades in a student’s first major course is strongly predictive of subsequent academic success 
(see Dimeo, “Data Dive,” for findings from Georgia State University: 
https://www.insidehighered.com/digital-learning/article/2017/07/19/georgia-state-improves-
student-outcomes-data) 
 
In conversations with students, alumni, and some department faculty, it was occasionally 
suggested that this transition proves more daunting that it should be for some students — that 
many students “don’t realize what they’ve gotten themselves into until they’re past the ‘point of 
no return’”. The students and alumni reported that while they themselves found this increase in 
standards manageable, some Department majors do not, as a result, become academically 
disengaged. 
 
To this end, I invite the Department to implement a course between its lower-division and upper-
division curricula intended solely for students new to the major (whether transfers or Sac State 
natives). This ‘methods’ course or proseminar would emphasize the deliberate practice of skills 
essential to successful undergraduate study in philosophy: slow, careful, sympathetic reading of 
philosophical texts, reconstruction of arguments, the fashioning of relevant and forceful 
objections to philosophical positions or arguments — and, of course, the incorporation of these 
skills into written philosophical work. Such a course is also an opportunity to develop discipline-
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specific information literacy (e.g., how to effectively use such resources as Google Scholar or 
PhilPapers), as well as an opportunity to practice oral communication and teamwork, two skills 
which both the most recent alumni survey and my interactions with students and alumni 
indicated merit more attention in the Department’s teaching. Such a course might also mitigate 
the problem (discussed below under Focused Inquiry) of students taking courses in sequences 
that are not optimal for overall academic progress. 
 
This transitional course would the additional advantage of creating a cohort of student majors. It 
could also function to stimulate student thinking about post-baccalaureate study or careers. From 
an assessment point of view, the course could be a source of artifacts that could be used in 
tandem with student work from PHL189 as the basis for a longitudinal student assessment. 
Lastly, by integrating students into the major and its expectations more fully and completely, the 
course may serve to improve the chances of academic retention and success among women. 
 
 
[2] The Department should identify ways to “localize” its curriculum or pedagogy, highlighting 
more explicitly the links between its course content (and co-curricular programs) and issues or 
concerns facing the Sacramento region. 
 
Most of the sources consulted for this review endorsed the proposition that the Department, 
despite its applied ethics focus, was not taking maximal advantage of its geographic location. 
Few of its courses and relatively little of its co-curricular activities invite reflection on problems 
specific to, or that have an especially strong valence in, the Sacramento region. These efforts 
could include guest speakers from local governments, businesses, and institutions, as well as 
conferences or other events with regional foci. Such efforts could strengthen the Department’s 
relationships with the community and with other university departments, as well as attracting 
students who perceive philosophy as a tool for identifying and resolving challenges facing their 
own communities. 
 
 
[3] The Department should retain its Logic and Philosophy of Science (LPS) track while 
considering a rebranding that better integrates LPS into the Department’s applied ethics 
identity.  
 
The Department’s Focused Inquiry contained some discussion and concern regarding the 
viability of the LPS program. I see no basis for its discontinuance. While small, it has grown 
significantly since its inception and the faculty perceive it to be a high-quality program that 
attracts some of the Department’s strongest students. Some rebranding of the program might be 
welcome, all the same, particularly to integrate the program into the Department’s applied ethics 
identity. (I would propose that ‘technology’ be prominent in that rebranding, in addition to 
‘science.’) 
 
 
[4] The Department should further clarify its relationship to Center for Practical and 
Professional Ethics and (in recognition of the service commitment involved in directing the 
Center) minimize the Center director’s other departmental or university service.  
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The Center’s programs provide valuable visibility for the Philosophy Department on campus and 
serve to reinforce the Department’s ‘applied ethics’ identity. That said, greater clarity should be 
sought concerning the relationship between the Center and the Department. I note that, in its 
public representation, the Center does not strongly identify itself with philosophy or the 
Philosophy Department (aside from a single mention of utilizing the Center to support 
Department efforts to secure student internships). It is not out of the range of possibility for the 
Center’s programs to become sufficiently successful that other University programs might wish 
to encroach on what appears to be, thus far, a Philosophy-driven initiative. So is it anticipated, 
for instance, that the Center will be administered by the Department and directed by a philosophy 
faculty member in perpetuity, or is there any prospect of its administration migrating elsewhere 
in the university? Likewise, how, if at all, do the Center’s programs reinforce the Department’s 
curriculum, or vice versa? Finally, if the relationship between the Center and the Department is 
clarified such that the Center is viewed as a Department initiative, the Department should 
forthrightly acknowledge that directing the Center, while a welcome opportunity for professional 
development and leadership, functions as Departmental service for which the Director should 
enjoy a commensurate reduction in other departmental service obligations.  
 
 
[5] The Department should undertake an initiative to ensure that a prescribed percentage of texts 
assigned in its courses (20%) are by women authors.  
 
(The rationale for this recommendation is contained in the discussion of the Department’s 
Focused Inquiry, p. 10 below.) 
 
 
[6] The Department should pursue more aggressive approaches to student advising, including 
mandatory office hours or the placement of registration holds for students who have not received 
regular mandated advising. 
 
Discussions with students and alumni underscored that academic advising and other forms of 
interaction with faculty are readily available within the Department. However, those same 
discussions underscored the perception that students must be proactive in seeking out 
opportunities for faculty interaction — that students often will not have substantial intellectual or 
professional interactions as a matter of course during their time in the Department. (Such 
comments were often explicitly linked to career guidance.) Furthermore, as the discussion of the 
Focused Inquiry (below) suggests, students often make choices regarding (a) the order in which 
they pursue their coursework, and (b) their overall courseload, that extend time to degree. To that 
end, the Department should consider a more aggressive approach to advising, mandating 
advising and/or making visiting faculty office hours a requirement in some courses.  
 
 
[7] In considering future hiring strategy, the Department should focus on the need for tenure-
track faculty to provide the advising and close student attention essential to student success. 
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There has been much talk in higher ed, and within the CSU in particular, about the often 
overlooked disadvantages of increasingly high reliance on non-tenure-accruing faculty for 
instruction. Inasmuch as non-tenure accruing faculty do not have service responsibilities,  
this high reliance enables higher levels of student enrollment but tends to increase the 
administrative and advising load for tenure-accruing faculty, as well as siphoning time and 
energy away from those faculty required to conduct research. Moreover, it reduces the frequency 
or depth of contact between students and faculty presumed to have a long-term relationship with 
the institution, thus undermining student success. Such concerns have understandably given rise 
to calls to increase ‘tenure density’. 
 
Sac State’s Philosophy Department illustrates some of the concerns related to tenure density. The 
Department has a sincere commitment to student success, but in conversations with faculty, it 
was apparent that this commitment places strains on their other professional responsibilities. 
These are not, given the contractually bargained limitations on lecturer duties, strains that can be 
relieved by additional lecturer hiring. There are not, as best as I can tell, glaring gaps in the 
Department’s faculty ‘coverage’ of the main areas of philosophy. Hence, in thinking about its 
personnel strategy, the Department should consider emphasizing the need to increase its number 
of tenured faculty as much its curricular needs. Curricular needs can never, of course, be 
irrelevant to academic staffing, and the Department must be mindful of these and avoid 
unnecessary duplication of faculty areas of expertise. All the same, its strongest argument for 
additional tenure lines is likely to be grounded in the need for tenure-accruing faculty in order to 
provide the intensive attention to teaching, advising, etc., essential to realizing the Department’s 
commitment to student success. I would thus encourage the Department to pay careful attention 
to administrative initiatives related to tenure-density and to be open to the prospect of hiring in 
areas that it had not previously contemplated. 
 
 
[8] The Department should offer an Ethics Bowl course and co-curricular activity. 
 
Intercollegiate Ethics Bowl (http://appe-ethics.org/ethics-bowl/) is a high impact and high 
visibility activity that would be a strong fit for the Department’s applied ethics identity. It also 
provides students with a culminating academic experience in which they publicly demonstrate 
their abilities. It thus tends to attract motivated, high-achieving students to the major. In addition, 
it creates a set of very articulate student ambassadors to advocate for ethics education. It would 
also give students ample opportunity to develop their abilities in oral communication and 
teamwork, two areas where, based on prior alumni surveys, the Department was found to be 
comparatively less effective.  
 
These advantages notwithstanding, Ethics Bowl presents considerable logistical and pedagogical 
challenges. Funding for the requisite student travel must be secured. My own experience 
furthermore suggests that Ethics Bowl thrives when departments integrate it into their curriculum 
and have an instructor willing to commit to the course for a multi-year span.  
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[9] The Department should communicate more regularly with lecturers about departmental or 
university developments likely to affect lecturers’ worklife (for example, through a once-a-
semester electronic newsletter). 
 
As noted earlier, relationships among the faculty are strong. That said, lecturers may benefit 
from being kept more up to date about developments, both at the Departmental and university 
level, that bear on their worklife and work responsibilities. This could easily take the form of a 
once-a-semester electronic newsletter from the Chair, providing an overview of recent 
Departmental governance issues relevant to lecturers and modifications to University policies 
germane to lecturers’ work (for instance, the cessation of remediation and its likely impact on 
GE teaching.) 
 
 
[10] The Department should implement initiatives to foster greater contact among students 
and/or alumni, including peer mentoring. 
 
When it comes to areas outside of their perceived expertise, faculty are often less credible to 
students than are other students and alumni. Constituencies consulted for this review indicated 
that they would welcome the Department facilitating greater contact among students and/or 
alumni, especially for purposes such as career guidance/networking and academic support. A 
peer mentor program is one form that such initiatives might take. 
 
 
[11] The Department should explore ways to support faculty scholarship at critical junctures in 
arcs of research. 
 
The Department has the good fortune of having many highly engaged researchers. An 
established body of research indicates that for faculty at teaching-oriented institutions, especially 
in the humanities, judicially timed interventions can have significant positive impact on research 
productivity. The Department should explore ways of supporting modestly reduced teaching 
responsibilities for tenure-accruing faculty at critical junctures in arcs of research. It could 
accomplish this by (for instance) agreeing to a miniscule increase in enrollment caps so as to 
facilitate 1-2 courses of release time per semester for faculty at such junctures. This release time 
could be allocated on the basis of criteria such as: whether faculty have received recent ‘revise 
and resubmits’ requiring their attention; whether faculty have received speaking invitations, etc., 
for which preparation is necessary; whether faculty are positioned, on the basis of their existing 
research record, to submit book proposals to academic presses; probationary status; time since 
their last research-related reduction in teaching responsibilities; etc. In a university system where 
pre-tenure course release is not the norm, such an intervention would be a worthwhile investment 
in faculty scholarly productivity.  
 
 
FOCUSED INQUIRY: DISCUSSION 
 
For its Focused Inquiry, the Department undertook an analysis of five years of data concerning 
its recent graduates in order to determine how effectively it is promoting university outcome 
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related to graduation rates, time to degree, etc. This analysis categorized data in terms of 
concentration (General vs. Ethics, Politics, and Law vs. LPS), gender, natives vs. transfers, 
previous major, minor, year to degree, additional major, student courseload, grade point average, 
etc. The Department intended this analysis to identify “remediable impediments to earning a 
degree in Philosophy in a timely manner” that could in turn be addressed via its learning 
outcomes, its degree roadmaps, and advising.  
 
By and large, the findings of this inquiry are reassuringly unremarkable: Aside from its Honors 
students, there are not significant variations in GPA across concentrations; students with higher 
GPA’s have lower times to degree; transfer students arriving at Sac State with the intention of 
majoring in philosophy have lower times to degree than ‘native’ students who switch to 
philosophy; that student course loads are often insufficient for them to graduate in four years’ 
time; etc. 
 
Two issues merit discussion, however. The first is the worry that students are often taking too 
few courses and/or taking courses in sequences that inhibit their academic progress. Two of the 
earlier recommendations ([1], the introduction of a methods-based seminar, and [6] more 
proactive approaches to advising) may be relevant to this worry. 
 
The second concerns the gender composition of the student body. Faculty express some surprise 
that approximately two-thirds of their recent graduates are male. I concur with the observation 
that this is not an unflattering result compared to many other philosophy departments. 
Nevertheless, that number is somewhat less encouraging given that the University’s overall 
female enrollment is 55%. Or put differently: Philosophy’s female population is itself only about 
two-thirds of the university average. 
 
That faculty are open to solutions to this problem is admirable. One possibility is the hiring of 
more female faculty. This has the drawback that the Department would have to secure additional 
faculty hires — no sure thing in the financial environment of the CSU. A promising approach 
that could be implemented quickly would be for the Department to commit to a certain 
percentage of authors on its syllabi (20% as a floor) being women. There is some evidence that 
women may opt not to continue in philosophy past the introductory level because the discipline 
is perceived as having a male ‘gender schema’. (See Thompson, Adleberg, Sims, and Nahmias, 
“Why Do Women Leave Philosophy?: Surveying Students at the Introductory Level,” 
Philosophers’ Imprint 16 (2016). For a more popular treatment, see Flaherty, “The 20% 
Experiment,” Inside Higher Ed (https://www.insidehighered.com/news/2013/06/28/georgia-
state-tries-new-approach-attract-more-female-students-philosophy). Increasing the proportion of 
female authors challenges this schema and may therefore impress upon women students that 
philosophy is open to their contributions. Given the high level of cohesiveness within the 
Department surrounding teaching, this measure would not be difficult to implement. 
 
 
CONCLUDING REMARKS 
The Department of Philosophy is in a noticeably healthier state than it was at the time of its 
previous program review. It has grown in size while simultaneously pursuing a very proactive 
strategy toward student learning and student success. Its faculty take their work and this mission 
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very seriously, and as a result, the Department provides a high quality education to its students. 
This conclusion can be inferred from the Department’s 2015-16 Annual Assessment Report 
Template, according to which a clear majority of students are competent with respect to 
Department learning outcomes such as ‘Inquiry, Analysis, and Synthesis.’ 
 
The Department has made important strides in becoming more intentional as a unit. This is 
evident in its transformation from a Department that, based on concerns about its assessment 
efforts, was granted provisional approval after its 2010 program review, to one that is lauded for 
the thoroughness and care with which it now undertakes assessment. The Department’s applied 
ethics focus suits its position within the University, as well as reflecting a growing interest within 
the discipline in the practical application of philosophical knowledge. By offering several 
distinct academic programs, the Department has situated itself to attract students with a diversity 
of backgrounds and interests. At the same time though, the Department’s faculty share a clear 
understanding of the heart of the philosophical enterprise and what a student with a philosophical 
education should be expected to know. This shared understanding is most evident in its use of a 
common rubric and template for analytical essays. 
 
The Department can therefore point to many tangible accomplishments. Perhaps more critical in 
the long term though are its intangible accomplishments, specifically, the student-focused culture 
that has taken root among its faculty. ‘Student success’ is not, for Sac State’s Department of 
Philosophy, a marketing slogan or a cosmetic label. It has instead permeated the faculty’s 
expectations of their students and of one another. I know of few departments, for example, in 
which faculty teaching is assessed as regularly, systematically, or comprehensively. The 
Department should be credited for its forthrightness in addressing gender disparities among its 
majors. This difficulty is a discipline-wide challenge, and it should be kept in mind that the 
Department has limited power to address it (it has little influence over, for example, the 
demographics of the students entering the University or wider public perceptions of philosophy). 
Nevertheless, the strong student-focused culture within the Department suggest that it is likely to 
be as successful as any philosophy program in addressing gender disparities among its students. 
 
Eight years is a long time, even in the sometimes sclerotic world of universities. The Department 
has built on strengths present at the time of its previous program review and has become a very 
energetic and well-regarded academic unit on campus. It would, in my estimation, be wildly 
unjust for the Department of Philosophy not to be given the full endorsement and approval of the 
Program Review Committee, faculty bodies, and administrators. All in all, the recommendations 
provided herein are offered in the spirit of helping the Department to realize fully a mission that 
it is already realizing to a very high degree. 
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A PHILOSOPHY OF EDUCATION: OUR EDUCATIONAL 
INSTITUTIONS AND THE ECONOMY 

Adrian Brockless 
 
 

The matter of education is never far from the headlines, 
frequently taking centre stage. In a now famous speech, 
Tony Blair placed an economically based conception of it at 
the centre of his 1997 election campaign. More recently,  
since the onset of the economic crisis, educational institu- 
tions have come under the spotlight in terms of what they 
are able to contribute to the economic welfare of  the  
nation. 
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Your assignment is to write an analytical essay of 
the following article. Be sure your essay 
conforms to the basic requirements for writing 
analytical essays. Clearly label each section of 
the essay. 
 
Remember that whether you agree or disagree 
with this article is of no real interest. The question 
at issue here is whether you are able to provide a 
fair and interesting critical perspective regardless 
of your personal views.  

From Q9, Appendix C (2018), Philosophical Analysis Timed Prompt from Adrian Brockless
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This has resulted in universities being instructed to opti- 
mize their research and teaching in areas that are most 
likely to have immediate social and economic impact. 
Inevitably, closures and attempted closures of university 
departments have followed. These closures (or attempts at 
them) have been motivated and, to a large extent, justified 
by the university senior management teams that have 
implemented them, on grounds of economic utility; gener- 
ally speaking, the victims have been disciplines that charac- 
terize the arts and humanities. 

Individuals are asked to buy into this argument on 
grounds of increased personal wealth. The overarching 
idea, of course, is that overall improved economic perform- 
ance will serve to improve the individual living standards of 
citizens. There is nothing wrong in that per se  –  indeed it  
is an admirable goal –  but when it is done at the expense  
of aspects of our lives that nourish meaning and under- 
standing of the human condition, it becomes damaging in 
ways that run far deeper than seem immediately obvious. 

Understanding the idea of schools and universities in 
society is directly related to our conception of education. 
What do they provide? In the media, and in life more gen- 
erally outside the academic environment, their value is gen- 
erally considered to centre on their importance to the 
economy; watching an episode of the BBC’s  Question  
Time should be enough to assure you of that. 

Such emphasis has served to encourage thought that aca- 
demic life – particularly in more established universities – is 
often significantly detached from our typical ways of living. 
For that reason, many outside the academic sphere are apt 
to criticize it as retreating into ivory towers and away from 
‘the real world’. The ‘value for money’ argument, in terms   
of projected ‘real world’ economic return, is frequently 
employed by politicians to justify their policy decisions and, 
to a large extent, the popular media in their critical discus- 
sions of the amount of state funding that such ivory towers 
should receive. Universities, it would seem,  exist  to 
educate students for the jobs market and, insofar as they 
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comprise communities of academics (experts in their field), 
serve as research institutions to further knowledge that will 
directly benefit the economy. 

Thus, today, even within universities, the idea of educa- 
tion as something that is purely a means to an end is 
becoming more pervasive than ever. Many arts and human- 
ities disciplines are, at best, conceived of as adornments to 
the proper business of the day, something that a few naive 
academic idealists indulge in but, otherwise, are of little 
value. The idea that one should dedicate oneself to a dis- 
cipline rather than a solid career (sometimes termed ‘a 
proper job’) is seen as quaint in others and, more than 
occasionally, as proper cause for shame in our nearest and 
dearest. In tandem with this is the thought that education   
for its own sake – as something that can nurture an indivi- 
dual’s love of the world – is an anachronism; a view now 
only held by outdated academics with a rather ‘precious’ 
attitude towards it. This kind of thinking has resulted in the 
development of utilitarian degrees such as Business 
Administration, Tourism and Education Management;  
worthy though such courses may be, they are far removed 
from authentic forms of academic life that boast disciplines 
with distinguished academic histories; histories character- 
ized by faithful commitment to those disciplines,  as 
opposed to extrinsic justifications of them. 

Within this cultural climate, many parents discourage their 
offspring from considering arts-based subjects at university 
because they perceive them to be disadvantageous to their off- 
spring’s job prospects, and even some teachers – appallingly 
in my view – suggest that pursuing arts and humanities sub- 
jects at undergraduate level is a ‘soft’ option. Those who still 
elect to study disciplines such as philosophy, literature, fine art 
or music often face questions such as, ‘what are you going 
to do with that?’ or condescending comments implying that 
they cannot expect a free ride and need to be prepared to 
give something back to society. 

What is to be made of all of this? Are economic impera- 
tives what education really boils down to? 
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At their core, our educational institutions need to maintain 
a certain resistance to the external cultural pressures  of 
their times. By that, I do not mean that they should disre- 
gard the cultural climate in which they are embedded, or 
that how they educate should be unresponsive to that cul- 
tural climate; were that the case, our education would, obvi- 
ously, be incomplete. However, I am saying that one should 
treat our current values, beliefs, and how we think about 
them, in ways that do not – automatically  at  least  – 
assume them to be superior to other ways of thinking that 
might nourish different forms of thought and, as  such,  
forms of life. Understanding what counts as properly relat- 
ing to those beliefs in a particular cultural setting  will  
ensure that one is given the space that allows one to come 
into contact with them in ways that make it possible for us   
to assess them soberly, rather than as merely anachron- 
isms or the products of ‘traditions’ or ‘social norms’. That is 
the space that universities (as ivory towers) provide, and why 
arts and humanities degrees are so valuable. The arts and 
humanities allow us to come into direct contact with forms of 
thought from other times and cultures as well as our own; the 
universities provide a protective bubble in which our assess- 
ment of them is unhindered by the cultural and political pres- 
sures of the times. When such values and beliefs are treated 
as anachronisms or ‘traditions’, their authority to speak to us 
with the same force that they once held – or with the kind of 
force that our current values now hold – is compromised. The 
role of an arts and humanities education is fundamental to 
understanding the distinctions that we draw between such 
things, and – more importantly – why we draw them. 

Anachronistic though the concept of ivory towers may 
seem to be in contemporary culture, they are fundamental  
to the perpetuation of individual independence of mind; yet 
that is precisely why they are not thought of as ‘part of the 
real world’. It is the latter thought – that of living in the ‘real 
world’ as opposed to an ivory tower – which is symptom- 
atic of a form of understanding that sees universities as 
wholly answerable to the idea of ‘what can be done with 
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them’. As progressively greater pressure is applied to uni- 
versities to become ‘more relevant to the modern age’ by 
threatening funding cuts unless they comply with govern- 
ment wishes, the protective bubble with which such institu- 
tions shield their academics and students will burst. That is 
what is happening now with the funding cuts that are result- 
ing in the proposed and actual closures of departments 
within the arts and humanities. 

In a number of Plato’s dialogues the character Socrates 
expresses the thought that human life provides the possibil- 
ity of infinitely deepening one’s understanding, knowledge 
and love of the world.1 If, in principle, we accept this  
thought, then it follows that to neglect such a possibility in 
favour of focusing on economic imperatives, either actively 
or passively, is not fully to realize human capability. Are we 
wholeheartedly to neglect such a capability in favour of the 
economic argument? Certainly, if we do so, the possibility  
of the perpetuation of independence of mind is compro- 
mised insofar as how we are ‘educated’ will be limited to 
what has been understood to yield most economic benefit. 
The reason for my use of inverted commas around ‘edu- 
cated’ is because such an economically based conception 
of education is really just a species of training. Training  
sets limits around what is learnt because it is accountable  
to particular ends; education can have no such limits (there 
is no end in sight). This is a straightforward conceptual dif- 
ference; education is about the development of individual 
independence of mind and the possibility of perpetually 
deepening one’s thinking; training is not. 

Nevertheless, I doubt the thoughts expressed immedi- 
ately above would cut much ice with those arguing for an 
economically driven conception of education. One can 
imagine responses of the kind: ‘We don’t care about educa- 
tion in terms of deepened understanding and a love of the 
world; we care about the mighty dollar! Express your con- 
ception of education in dollars, and then we will care; other- 
wise it’s just navel gazing! What we need to do is get on  
with the proper business of the day!’ 
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What is puzzling however, particularly in terms of human- 
ities education, is that the economic argument does not 
seem to apply to the same extent in relation to healthcare. 
The government would be seen as cruel if it denied health- 
care to the elderly or terminally ill, even though to do so 
would be an economically beneficial strategy. Similarly, bil- 
lions of pounds have been spent on a Large Hadron  
Collider which does nothing of economic value; it seeks  
only to pursue the unknown, but doubtless at the expense  
of investment in areas that would yield substantial eco- 
nomic reward. Interestingly, in this latter case, much less is 
heard in relation to the thought that such scientific develop- 
ments are worthless unless they have  immediate  social 
and economic impact. 

These attitudes, together with the development of pol- 
icies, in relation to education, healthcare and science are 
based on questions of value; such questions are, at their 
core, philosophical, and the answers to them are not  
written into the fabric of the universe, or the disciplines 
themselves. Accordingly, there is a certain irony in the 
present economically driven attitude towards humanities 
education because it is such education which concerns 
itself with deepening our understanding and knowledge of 
the attitudes and values which are internal to such policy 
developments and our assessments of them. Put another 
way: the belief that education is of little value beyond what  
it can do for the economy, and that our educational institu- 
tions should be accountable to market forces, appeals to  
the very dimensions of education that it labels as redundant 
or navel gazing. 

It is humanities disciplines, such as history and philoso- 
phy, that specialize in understanding the kinds of value we 
place on scientific advances and questions about prioritiz- 
ing life over money (or vice versa) in relation to healthcare 
of the elderly. Doubtless, those who advocate the econom- 
ically driven conception of education have their reasons for 
valuing it the way  they do, and perhaps can also justify  
why they would treat  healthcare of the  elderly    differently. 
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However, all of these positions (and their justifications) are 
based, in one way or another, on ideas about what it is  
good to value and why. A nuanced understanding of values 
cannot be addressed by the sciences because the modes  
of thought that characterize good and bad thinking in terms 
of understanding questions of value are not those that 
characterize good and bad scientific thought. One cannot, 
for example, criticize a scientific proposition for being senti- 
mental without collapsing into nonsense (although one can 
reveal faults in a scientific investigation and its associated 
results that are caused by sentimentality), but one can intel- 
ligibly criticize an approach to healthcare in relation to the 
elderly on such grounds. 

It is also worth noting that there are numerous cases of 
people who have spent much of their lives dedicated to the 
accumulation of wealth and prestige, only to suffer a per- 
sonal tragedy and find out that that was not what really 
mattered to them after all. In such cases, as the moral phil- 
osopher Raimond Gaita explains, ‘[w]e have mistaken as  
the source of value that which was merely necessary to us, 
without which our lives would have appeared senseless to 
us’.2 Such a mistake is often only understood after the loss 
of a loved one, for instance, and is frequently characterized 
as a form of deepened understanding. Deep thought pro- 
vides us with the possibility of encountering and nurturing 
ways of thinking previously unknown to us – that is a con- 
ceptual truth about the notion of deep thought and is why 
we tend to describe such reassessments as exemplifying 
forms of it. 

I am not denying that education has great economic  
value –  it does, and we should all understand the need for  
a stable economy and what measures are required to attain 
it; similarly, academics and students need to understand 
that they should not be immune from the consequences of 
the economic crisis. That said, it is not in anyone’s interests 
to limit education to answerability to social and economic 
impact. Our best interests lie in nurturing the education of 
every   individual,   irrespective   of   his   or   her   predicted 
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subsequent social and economic performance. What such 
individuals ‘give back’ to society may take many forms (not 
necessarily economic or technological) and may also  take  
a number of years to achieve. Sometimes what they can   
be said to have ‘given back’ may forever resist statistical 
quantification. This has been particularly true of many 
respected cultural figures – for instance, Martin Amis, 
Graham Greene, Kazuo Ishiguro and Salman Rushdie, 
many of whose novels have, in multifarious ways, nour- 
ished our understanding of the values that support our 
ethical judgements. Moreover, who are we to judge that 
such an impoverished economically driven conception of 
education is a worthy inheritance to bequeath to our chil- 
dren? It is a strange and worrying kind of arrogance which 
claims to know that depriving them of the prospect of enter- 
ing a world of education, which makes it possible for them  
to deepen their understanding, knowledge and love of the 
world without limit, is all for the good (not to mention 
knowing it is something they would want). 

In any case, the phrase ‘giving back to society’ is pejora- 
tive, but it is one that has been used with increasing fre- 
quency in the debate about justifying funding for arts and 
humanities subjects in higher education. It suggests that 
society has put itself out to provide such an education, and 
that those who receive it are morally (or financially) in debt to 
it. Yet those in education do not exist outside society; they 
are a part of it. Students who have benefited from an arts 
and humanities education have not acted as parasites on 
society; their interests simply run counter to the interests or 
opinions of others. That is how society functions and what 
defines it as such. Those who claim that students are 
required to give something back are merely expressing ways 
of promoting their own sectional interests by dressing them 
up as more legitimate; by saying that their interests are 
those of society rather than those they are opposed to.3 

A properly educated society  –  one that has read many  
of the great philosophical, literary and historical texts of the 
past  and  listened  to  its  music,  as  opposed  to  one  just 
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geared towards particular ends – will understand itself 
better, as well as being able to rise more effectively to the 
demands of unpredictable external pressures. If our educa- 
tion system continues to be subject to the short-sighted opi- 
nions and ideologies of politicians and university management 
structures, then we run the risk of being reduced to trading 
purely on the intellectual capital of our past, and that will even- 
tually have an adverse social and economic effect. The per- 
suasive argument that a subject is only practical if it benefits 
the jobs market (and the economy more generally) is a spuri- 
ous one. For if courses such as philosophy, music or history 
are designed and delivered with the thought in mind that they 
are ultimately answerable to the economy and employment 
figures (as opposed to themselves), then, whatever it is one is 
doing, it will not, in the end, be that discipline, but rather train- 
ing for just one thing. This is as true for science subjects as it 
is for humanities subjects. Put another way: if an institution is 
sincere in offering a discipline and a student is sincere in their 
study of it, then neither can contrast the demands of that dis- 
cipline with what is practical in terms of graduate employability 
or economic growth. Anything else amounts to an inauthentic 
study of a discipline because the standards by which it would 
be judged would not be those of the discipline itself. 

Money is necessary to improve standards of living and 
help others, so we should not stop trying to attain it. But to 
take it as the ultimate arbiter of value, as something we 
ought to dedicate our lives to – on pain of shame or disap- 
proval – is to confuse the necessary with the good. For us  
to think lucidly about what really matters, we need to attain 
clarity about the differences between what  is  necessary 
and what is good, attending to the realms of meaning – 
exemplified in the humanities – that nourish our sense of 
that distinction. Someone, for example, who puts material 
gain above the welfare of other human beings is generally 
thought of as someone who ought to be ashamed  of  
himself even if he feels no shame (consider some of the 
more senior figures implicated in the banking crisis, for 
instance). By  contrast, someone who selflessly gives   their 
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earnings to those in need, or raises money for charity, is 
morally revered. It is plain that economic welfare and indi- 
vidual wealth and prestige assist us in helping others, but it 
is equally plain that such things are not, by themselves, 
arbiters of human value and, consequently, do not assist   
us in deepening our understanding of why it matters that  
we should help others (or, for that matter, increase the eco- 
nomic performance of a nation). 

Artists (musicians, poets, painters, novelists, philoso- 
phers, etc.) and their arts, together with academics, enliven 
the life of a culture and, by implication, contribute to its 
education. How often does one appeal to the arts for lucid- 
ity in times of trouble? How often do we turn to poetry and 
music at points in our lives where meaning really matters – 
such as at funerals or weddings? What good reason is  
there for us to ignore the skills necessary to  express,  
reveal and deepen the forms of thought that characterize 
these aspects of our lives, when they are fundamental to  
the ways in which we put value on human life and its activ- 
ities? Would we want unskilled poetry and music at our 
weddings and funerals, sloppily expressing thoughts that 
mean so much? In each of these cases, skills associated 
with the arts allow us to express attitudes from standpoints 
nourished by our grasp of an idea and the individual artist’s 
treatment of it. 

Nevertheless, leaving aside the obvious economic bene- 
fits of the production of films and the expertly crafted and 

performed scripts and music that are required for their 
success (together with the fact that so much money- 

making technology has developed in order for us to enjoy 
the arts in the comfort of our own homes), as an advocate 

of the economically based conception of education, one 
might still ask whether we really need new poems, music, 

and the like. After all, the same music is invariably used at 
most weddings and funerals, so why pay for anything new? 

Novelty is a misleading way of thinking about humanities 
education because it is wrong to think that deepened 

thought and new thought amount to the same thing. The 
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development of new thoughts sometimes requires dee- 
pened thought, but it is by no means always so; one can 
have plenty of new thoughts without being a deep thinker. 
Nothing in an economically accountable conception of edu- 
cation excludes the possibility of new thoughts (indeed, it 
often requires them) but it does, to a large degree, exclude 
the possibility of deepened thought, because it fails to 
notice that deepened thought requires a non-economically 
answerable attentiveness to the ways in which we treat our 
current value-concepts. Frequently, such ways of thinking 
are deepened by differing artistic treatments of existing 
concepts – consider, for instance, the (different) contribu- 
tions Mozart, Fauré  and Duruflé  have made to the idea of a 
requiem and how such contributions have served to enliven 
that concept.4 Sometimes, of course, artistic treatments of 
concepts can leave previously poignant expressions of 
them   vulnerable   to   cliché   or   parody   –   consider,   for 
instance, the way in which Richard Curtis’s film Four 
Weddings and a Funeral treats W. H. Auden’s treatment of 
the concept of mourning in his poem ‘Stop All The Clocks’. 
However we conceive of those examples, the failure to 
attend to current thinking about value-concepts in ways that 
provide the possibility of deepening our understanding of 
them goes hand-in-hand with the failure to provide a pro- 
tective bubble in which such attentiveness provides the 
forum for evaluation (of ways of thinking) that is not 
answerable to the economic imperatives of the age. 

The enrichment that such artistic activities and their asso- 
ciated ways of thinking contribute to our own lives, in terms 
of providing the tools for us to better understand the most 
joyous and tragic points in them, also enable us to under- 
stand one another better by providing us with a richer con- 
ception of what it means to be human. And, as I have 
already discussed, developing such ways of thinking, unen- 
cumbered by thoughts about economic accountability, will 
further enable us to respond to unforeseen external pres- 
sures placed on us by our competitors, because we will be 
more able to identify (and understand) how we relate to 
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them – not merely in economic terms but in human terms 
also. That is why our educational institutions should continue 
to fund disciplines in the humanities and provide a protective 
bubble in which the thinking that characterizes such disci- 
plines can be protected from the pressures of the times. 

Thus, even if one remains unimpressed by the argument 
that we should fund education for its own sake, it needs to 
be understood that allowing the opportunity for students to 
enter an academic form of life where nothing matters more 
than to rise to the highest standards within their chosen 
discipline will, in the end, prove more beneficial to the 
welfare (in all senses) of a country than making education 
merely answerable to particular ends. 

An enlivened conception of what it means to be human, 
nourished by the arts and associated academic disciplines, 
has the potential to enrich a life beyond measure. It is, I 
believe, an obligation to make such education available, 
because it is only through doing so that we may rise to the 
possibilities allowed for by human life; certainly, the pursu- 
ing of a discipline for its own sake should not be an activity 
for which one is made to feel ashamed. Moreover, those 
who claim that studying arts and humanities subjects limits 
one’s options are making such an assessment from the 
economic standpoint (statistics do not, in fact, support this 
view; it has been shown that humanities graduates have a 
wide range of employment options open to them5).6 If 
however, one conceives of education as answerable to the 
idea that human life provides the possibility of infinitely dee- 
pening one’s understanding, knowledge and love of the 
world, then whatever one studies will, in some sense,  
widen one’s options through making available forms of 
thought that one had never before contemplated. That 
should be all that is needed to persuade someone of the 
merits of education for its own sake. Nevertheless, for  
those who remain unconvinced, it is worth  remembering 
that so many of the technological products that are neces- 
sary for the economic welfare of the country are tied up  
with the kinds of unencumbered thought characterized  and 
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expressed in the arts and authentic academic life. We like  
to watch television dramas, listen to the radio, enjoy music 
through personal audio equipment, and watch films on 
tablets whilst commuting, for example. 

If we allow dimensions of our artistic and academic 
culture to be lost through a single-minded pursuit of wealth, 
we estrange ourselves from forms of thought that are, more 
often than not, united with our conception of what it means 
to be human and, consequently, put the long-term welfare  
of future generations at risk by depriving our children of a 
wonderful artistic and academic inheritance together with 
secure, long-term, economic welfare. 
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Philosophy Department Assessment Plan (taken from pp. 12-13 of the Philosophy 
Department Updated Report on the Academic Program Review 2010) 

Assessment Plan for Implementation (Revised, Starting Spring 2013) 

1.  This Spring semester, the Assessment Committee will assemble three to five faculty 

who will assess ten anonymized, randomly selected Philosophical Analyses submitted 

by majors from each of the following classes: 

a. Both the Fall/12 and Spr/13 sections of the capstone course (189). These will be 

assessed against the Program Values Rubric. Ideally, these graduating majors 

will indicate proficient achievement of the Philosophy Core learning goals. 

b. PHIL 180, which is in the newly created core coursework and is typically taken 

by majors in their junior and senior years. These will be assessed against the 

Program Values Rubric for the Philosophy Core learning goals. The expectation 

is that these students will reveal proficiency in the range from competent to 

proficient.  

c. PHIL 152, which is an ethics course in the newly created core coursework and is 

required in the Ethics Politics and Law Concentration. It is typically taken by 

majors in their junior and senior year. Though students in the major and LPS 

concentrations may take this course as one of two ethics courses required, it 

will be used to assess the EPL concentration by narrowing the selection of 

sample PAs to those submitted by EPL majors. The committee will assess these 

Analyses using the Program Values Rubric. Ideally, students will indicate 

achievement of the Concentration Specific learning goals in the range between 

competent and proficient.  

d. PHIL 153, which is a required course in the Logic and Philosophy of Science 

concentration. It is typically taken by majors in their junior or senior year. 

Though students in the major and EPS concentrations may take this course as 

one of four LPS courses required, it will be used to assess the LPS concentration 

by narrowing the selection of sample PAs to those submitted by LPS majors. The 

committee will assess these PAs using the Program Values Rubric. Ideally, 

students will indicate achievement of the Concentration Specific learning goals 

in the range between competent and proficient. 

 

2.  This spring semester, the assessment committee will review a sample of ten senior 

essays, submitted in 189 during the 2012-13 academic year. A sample of ten essays will 

be assessed against the Program Values Rubric for proficiency in the Philosophy Core.  

The purpose of assessing the senior essays in addition to the PA from the same students 

is to allow for the possibility that students may reveal different abilities in a studied and 

revised essay, which requires a sustained, independent argument, developed on a 

specific topic through a series of revisions under faculty guidance, than is apparent 

through a highly structured and timed assignment as the PA in this class. The latter tests 

From Q20.2, Philosophy Assessment Plan



a student’s ability to demonstrate philosophical acumen in regard to providing a 
structured critical analysis of an article, which they must read and comprehend in the 

scope of the timed exam. Although philosophical acumen and reflection is not typically 

associated with rapidity, the department still regards the ability to apply the skills 

learned under a time constraint as a measure of the degree to which they have been 

acquired and effectively internalized. This should be an indication that the students 

have been cultivated and have internalized the philosophical core over the length and 

breadth of their time in the program. The senior essay, it is the department’s belief, will 
reveal the degree to which our majors have acquired the skills of patient deliberation, 

collaborative editing (with their faculty mentor), and creative inquiry in the 

development and support an argument on a topic of their choice. This will demonstrate 

the degree to which the program has been successful in fostering the kind of creative 

and critical inquiry that sustains a lifelong philosophical orientation.  

3.  This spring semester, the Assessment Committee will collect and review the results of 

the graduating seniors’ exit survey. This exit survey was finalized and implemented in 

the Fall/12. Patterns in student responses, especially to key questions, will be examined 

for feedback on the program to be used to assess whether the program is succeeding 

from the students point of view. Crucial will be indicators that students perceive the 

program to be value-adding to their lives. Where problems, limitations or weaknesses in 

the program are revealed, the Assessment Committee will join with the Curriculum 

Committee to determine whether and what actions might be taken to improve the 

program.  

 

4.  This spring will make the first semester for which we will be able to collect data from 

the Assessment Survey for a subset of philosophy courses on a three year rotation. 

Over the summer, the Assessment Committee will review the results of this assessment 

instrument to ensure that courses are being taught with the same eye toward quality 

and reliability. Any patterns found in the results which are indicative of a problem with 

the reliability of student assessment in courses will be brought to the curriculum 

committee for consultation and further action. 

 

5. Early Fall/13 the department will hold a meeting specifically devoted to reviewing the 

assessment report for AY 2012-13. The department has committed to holding such an 

annual assessment meeting to ensure everyone in the department is aware of the 

results of the report from the previous year’s program assessment and to determine 

when and where improvement can be made. All members of the department will be 

encouraged to participate and contribute, as all are stake-holders in the quality of the 

program and in assessing our good works.   
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